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A B S T R A C T 
The purpose of t h e p r e s e n t s t u d y v^as ; 
(A) To measure t h e s t r e n g t h of a g g r e s s i o n among s c h o o l -
going boys and g i r l s i n r e l a t i o n t o t h e v a r i a b l e s / 
r e l i g i o n , s ex and soc io -economic s t a t u s o 
(B) To d e t e r m i n e t h e r e l a t i o n s h i p betv/een a g g r e s s i o n and 
a n x i e t y and a g g r e s s i o n / n e e d p a t t e r n s i n t h e sample 
t aken as a v/hole, and between s m a l l e r comparison 
groups formed on t h e b a s i s of t h e v a r i a b l e s of t h e 
s t u d y , 
(C) To d e t e r m i n e t h e s i g n i f i c a n c e of d i f f e r a n c c betv/een 
t h e r e l a t i o n s h i p of a g g r e s s i o n w i th a n x i e t y and v/ i th 
need v a r i a b l e s . 
The sample of t h e s t u d y comprised s t u d e n t s from 
6 t h - 8 t h c l a s s e s (N = 240) t h e i r age r ange be ing 9-13 y e a r s . 
The Olv/eu's Q-Sor t I n v e n t o r y was used as a measure fo r 
a g g r e s s i o n . To measure a n x i e t y among s c h o o l - g o i n g c h i l d r e n , 
a Hindi v e r s i o n of S a r a s o n ' s Genera l Anxie ty S c a l e for c h i l -
dren v/as u sed . The measure for t h e assessment of need 
p a t t e r n s among schoo l c h i l d r e n was worlced o u t follo'v/ing 
Mur ray ' s n e e d - p r e s s sys tem, s e l e c t i n g 5 d imens ions t h e o r e -
t i c a l l y r e l e v a n t t o agg re s s ion -dominance , a g g r e s s i o n , d e f e -
r e n c e autonomy and abasement . 
( 2 ) 
The data were arialysed by means of the Pearson 
Pr'^duct Moment Corre la t ion Method, t - t e s t . Analysis of 
var iance and the weighted coverage. 
Some bf the major findings were.: 
Hindu subjec ts shov/ed ei s t ronger Aggression than MiJslim 
^ s i ib jec t s . 
Compared to USES group/ the MSES group were more 
Aggressive. 
Aggression and Anxiety were significantly related within 
the group of Hindu subjects, Muslim siobjects and the 
USES and MSES subjects« 
Compared to boys, the ^ irls showed a stronger tendency 
to aggression. 
The results relating to intergroup differences 
were interpreted interms of Psycho-social realities. 
Politico-historical context. Cultural-conditioning, Xole 
stereotyping and those relating to relationship among 
motivational variables interms of commonalities and con-
ceptual overlap. 
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CHAPTER ONE 
I N T R O D U C T I O N 
The purpose of the present study is two-fold : 
(a)/to assess certain specific motivational variables among 
preadolescents, (1>)^  to find out individual differences in 
the given variables in respect of certain external social 
variables. 
The motivational variables included in the study 
are aggression, anxiety and certain need patterns which are 
conceived as being particularly relevant to the sample under 
investigation. This being a study of school children repre-
senting the variables of religion, sex and socio-economic 
status, addressed mainly to the motivational variables, it 
would be in place to introduce these variables in a concep-
tual and theoretical context. 
Aggression as one motivational variable, seems 
to occupy a central position in the motivational make-up 
of the present day preadolescents. Aggression is the 
first and foremost problem of the present day world and 
a large proportion of human motivation' is directly or 
indirectly related to the need to inflict injiiry to the 
source of frustratioHo To a psychologist, aggression is 
of prime importance because it is one of the most perva-
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(a)/"to assess certain specific motivational variables among 
preadoles cents, find out individual differences in 
the given variables in respect of certain external social 
variables. 
The motivational variables included in the study 
are aggression, anxiety and certain need patterns which are 
conceived as being particularly relevant to the sample under 
investigation. This being a study of school children repre-
senting the variables of religion/ sex and socio-economic 
status, addressed mainly to the motivational variables, it 
would be in place to introduce these variables in a concep-
tual and theoretical context. 
Aggression as one motivational variable, seems 
to occupy a central position in the motivational make-up 
of the present day preadolescents. Aggression is the 
first and foremost problem of the present day world and 
a large proportion of human motivation- is directly or 
indirectly related to the need to inflict injury to the 
source of frustrationo To a psychologist, aggression is 
of prime importance because it is one of the most perva-
( 2 ) 
sive mainsprings of action and reactiono Not only the 
root of this rather undesirable but vital instigator of 
behaviour is of concern to psychological inquiry, but 
the way it can be controlled, contained, s^ablimated, is 
also of concern to a psychologisto 
In ordinary usage of the term, aggression 
is a response of disorganized emotional nature which is 
evoked by intense frustrating conditions and leads to 
hostile and destructive behaviouro Aggression conveys 
different and diverse meanings but in psychological lite-
ratxire it connotes specific meanings which consist in an 
irrational hostility that may be directed against the 
external situation, towards some aspect of the situation 
or against the individual himselfo At the back of every 
aggressive behaviour there is believed to be some kind of 
a frustration which causes it. A variety of acts committed 
by individuals that are anti-social, aimed at injuring, 
destroying others or one's ownself are believed to be 
motivated by anger, hatred, jealousy, or a generalized 
frustration. 
Notwithstanding the presximption that aggression 
is the consequence of frustration to which affect a 
number of theories exist in psychological literature, 
aggression seems to bear some relationship with frustra-
( 3 ) 
ti^n. Frustration means the obstruction of an organism's 
on-going activity towards the goal and the emotional 
reaction that follows this obstruction. Frustration is 
an experience which no one can escape in this world of 
conflict and turmoil. One will have to overcome obstacles 
and override the barriers in pursuance of goals. Psycho-
logists have addressed themselves to find out the sources 
of frustration and the various strategies individuals 
adopt to respond to frustrating condition, by reacting to 
or avoiding frustration. Individuals differ in terms of 
their capacity to withstand frustrations and the mode of 
perceiving their frustration. To some individuals a minor 
frustration may be a disaster; to others a major one may 
be an ordinary event. 
Besides the various kinds of obstacles existing 
in the external situation or within an individual, one 
cause of frustration may be an unrealistic level of aspi-
ration or an individual's attempt to reach a goal beyond 
his resources. 
People have different reactions to different 
frustration. One way of reacting may be in the form of 
adjustment and an attempt to analyse the situation and 
find out the best way to overcome to face or to do away 
( 4 ) 
with such a frustration. Anger may be another reaction 
which may lead to aggressiono One possible outcome may 
be a direct attack in order to eliminate the barrier 
between the individual and the goal. Displaced aggre-
ssion may be another consequence of frustration in the 
event the individual recognizes that the approach of 
direct attack is not conducive to the attainment of a 
goal, or the possibility of retaliation from the target 
of attack. And in such condition the pent-up anger is 
directed against a safer but inappropriate target, Psycho-
analytically viewed, one possible reaction to frustration 
may be in the form of withdrawal, in fantasy or regression 
to modes of adjustment adopted in childhood. The individual 
may also repress the frustrating experience so that it is 
excluded from conscious experience. 
Numerous compensatory reactions to frustration 
include an extra effort to succeed in a parallel area if 
one comes across a failxire in an area of activity. A low 
level of frustrating experience tends to develop a tole-
rance for frustration with the result that in case of acti-
vity to goals is blocked the individual can deal with it 
successfully and without vxndergoing a travimatic experience. 
The various theories of aggression, despite 
their diversity, have some common attributes. All view 
( 5 ) 
aggression as one form of human behaviour, and all human 
activities* including aggression that have common factors 
must be considered towards its full explanation. Insti-
QcxLion is one such common factor which means the forces 
within the individuals that motivate, drive or impel him 
towards the performance of aggressive act. In the absence 
of such motivation the individual is not likely to be 
aggressive. Although the most primary form of instigation 
of frustration is the need to hurt or injur others, such 
a drive is not the sole instigator to aggressive behaviour. 
Often individuals of groups are aggressive to others as 
a means to achieve other goals. Aggression is determined 
by a multiplicity of factors, satisfying a number of needs. 
Inhibition is another factor residing within the indivi-
dual's personality that does not let free expression of 
aggressiono If internal inhibitions are absent the indivi-
dual will act on his aggressive instigation, provided there 
are other competing responses which are stronger'or there are 
external inhibitions present in the environmento 
In the various definitions given to aggression, 
either of the four attributes of the behaviour-assumption 
about the instigators, emotional aspects and intent to 
injure and a chance of harm being done to the victim are 
generally involved. Buss's (1961, P-1) notion of aggre-
( 6 ) 
ssion "a response that delivers noxious stimuli to another 
organism" is acceptableo This definition does not include 
•intent', an otherwise important component of aggression 
which Geen (1976) finds as unavoidable, Kaufmann (1970) 
thinks that any definition of aggression should also incor-
porate the notion of expectancy meaning thereby that there 
is a chance of harm being done to the victim. Although an 
all-inclusive and a unitary definition of aggression is 
difficult to formulate, a working basis for understanding 
aggression and the related notional and theoretical issues 
may be evolved and as Geen (1976) contemplates should 
include three aspects- the delivery of noxious stimuli, 
the intent to harm, and the fact that the attach has 
probability greater than nil of being successful. 
On the definition of aggression massive litera-
tiore is available (Bandura, 1973; Berkowitz, 1962; Buss, 
1961; Geen, 1976; Kaufmann, 1970), Of these Geen's 
(1976,^  P-221), definition seems to be most acceptable 
which incorporates almost all the concepts of aggression, 
namely "the delivery of a noxious stimulus by one organism 
to another with intent thereby to harm and with some expec-
tation that the stimulus will reach its target and have its 
intended effecto" As for the presvimed antecedents of 
aggression also, there exist a number of theoretical posi-
( 7 ) 
tions (Bandura,1973; Berkowitz,1962; Buss,1961; Geen, 
1976; Kaufmann,1970; Montague,1968,1976; Moyer,1968,1971). 
Wading through the literature an aggression one 
discerns three basic theoretical standpoints where the main 
issue is whether aggression is innate or acquired. so, 
there are biological theories, drive theories and social 
learning theories. Representative of the biological theo-
ries are those of Freud, Adler, Ardirey (1966), Lorenze, 
Storr (1968), Bollard and others (1939), Berkowitz (1962), 
Feshback (1964, 1970). 
Dollard and others defined aggression as "any 
sequence of behaviour, the goal response to which is the 
injxiry of the person toward whom it is directedo" 
According to them the behaviour may not necessarily be 
avert but may be expressed in thoughts and fantansies 
symbolic or direct attacks on inanimate as well as 
animate objects and also may be without a target. However, 
there is always an implicit tendency to attack the frus-
trating agent,, 
Sears & Others (1953), subscribe to drive 
reduction hypothesis and Bandura (1973) and Geen (1976) 
are the exponents of social learning proposition regard-
ing aggressiveness. Whereas the biological theories 
( 8 ) 
insist on innateness of aggressive stimulus response 
sequence, the driv,e theories maintain that frustration 
produces aggressive drive which can be reduced only by-
same form of aggressive response. The social learning 
approach (Bandura & Walters, 1963) to aggressive beha-
viour has emerged of late as the most acceptable one by 
virtue of its being an improvement over the earlier exis-
ting approaches, retaining some of the essential attri-
butes of the frustration aggression hypothesis and the 
ethological theories. Therefore, there is a justifica-
tion for adopting this view point in the present investi-
gation where the basic premise is that aggressive beha-
viour pattern are learned and maintainedo Bandura & 
Walters find of little consequence the search for sources 
of aggressive instigation or driveo Rather, they concern 
themselves more with the reinforcement contingencies in 
the milieu which imply whether an aggressive response will 
be rewarded. Most other theorists emphasize^ following 
Buss (1961), the "angry" component of aggressive behaviour 
that is rewarded by the injury of the victim. Whereas 
Bandiira & Walters consider "instrumental" aggression 
also of crucial importance. They investigate aggression 
learned as a means to some other end such as seeking the 
approval of others through aggression of their aggressive 
behaviouro Just cingry aggression, to Bandura & Walters, 
( 9 ) 
offers an incomplete explanation of aggression. Responses 
to aggression have complex results. Aggressive behaviour 
followed by physical punishment may induce inhibitions but 
it may at the same time provide the person with an aggre-
ssive model to imitate. It is difficult to know the gross 
effect on aggressive potential. However, indulging in 
aggressive behaviour may reduce instigation, making siibse-
quent aggression less likely. It can also decrease an 
inhibitions and through this increasing the probability 
of future aggressive behaviour. The implications of the 
social learning approach are distinctly different from 
those of other approaches. The social learning viewpoint, 
while agreeing with frustration aggression theories, that 
frustrations can be eliminated through certain strategies 
reducing instigation to aggression, maintains that extrinsic 
rewards are also important aggressive behaviour contribut-
ing to the development and maintenance of aggressive 
habitso There seems to be a major differences in the out-
looks of the social learning and ethological theorists, 
the former prescribing mild aggressive activities to reduce 
aggressive instigation which they believe to be innate, 
while the social learning theorists view that such activity 
only strengthens aggressive habits and decrease^ inhibi-
tions against aggressiono Also, the social theorists argue 
that mild aggressive behaviour leads to more extreme forms 
( 10 ) 
of antisocial and aggressive behaviour, 
Researcn on aggression except that anchored tf^  
social learning stance has generally ignored the crucial 
problem of hov/ original responses are originally I'^ arned, 
the foriii aggressive responses initially ta]ce and the role 
of factors other than interference v;ith an ongoing res-
ponse sequencco In the shaping and maintaining of aggre-
ssive behaviours most research data suggest that frustra-
tion or the with-holding of positive reinforcement is 
associated with increase in motivation, which may be ref-
lected in a temporary intensification of a response. But 
what is also to be considered in the nature of the response 
to frustration which v;ill depend on the prior social lear-
ning of the frustrated subject and on the roinforcoment 
and modelling procedure previously experienced. Social 
learning theories, on the other hand, emphasize observa-
tional learning, reinforcement of aggression and genera-
lization of aggression. 
The afore-mentioned has been accepted as the 
point of take off for the present investigation. 
Anxiety : 
A strong arguement seemed to be in favour of 
selecting Anxiety as a variable that may hold promisee of 
being relevant to aggression, emerging from observations 
( 11 ) 
of certain studies and conceptual similarity between the 
constituents of aggression and anxiety. Aggression gene-
rally considered to be a socially undesirable behaviour 
has all probability of being a major source of anxiety in 
those Who exhibit it, and possibly behind certain aggre-
ssive behaviours anxiety may be an important factor« Not-
withstanding the question whether aggression is the conse-
quence of anxiety or vice versa, the presumttt/t concomitS-K-
Ct (letiu-fitK the two is to be determined here. 
The other, is the experience of fear and intrin--
sic feelings of anxiety which have always been the cotra-
vellers of human beings but it was with the beginning of 
20th centuary that this problem began to assume a definite 
and alarming proportion. May (1950) analysed the basic 
historical and cultural trends in western civilization 
that have been responsible for making anxiety explicit as 
the idiosyncracy of the present age. Hock and Zubin (1950) 
made the tollov/ing statement;"although it is widely recog-
nized that anxiety is the most pervasive psychological 
phenomenon of our time and that it is the chief symptom 
in the neuroses and in the functional psychoses, there 
has been little or no agreement in its definition, and 
very little, if any, progress in the measurement (p.v.). 
( 12 ) 
Diverse viev/s exist on the factors causing 
anxiety each having its own unique theoretical perspec-
tive and research objective. It is not easy to synthesise 
these views. The various concepts of anxiety may be 
referred to : Anxiety as objective (fear) and neurotic -
a psychoanalytical view - anxiety as trait and state -
a view current in psychological research. Anxiety both 
as state and trait providing a conceptual frame of 
reference to research in theory and anxiety. 
Freud (1894) was the first to refer to anxiety 
in the context o4 anxiety neurosis. Pavlov's (1927) phene-
menon of experimental neurosis unleashed a torrent of 
research and a number of experimental investigations of 
fear, frustration and conflict were carried out which 
remained limited to animals till 1950 whereafter studies 
on humans were also conducted. But for the psychoanalytic 
writing/ an^ t^ ety was an upf^milier topic in psychological 
literature till 1930. 
In philosophical, and theological treatises 
anxiety wgs referred to but in psychological literature 
it got currency after Freud (1924) who regarded anxiety 
as something felt, an affective state or condition^ Anxiety 
could be distinguished from other unpleasent affective 
states such as anger, grief or sorrow in terms of pheno-
( 13 ) 
menoiLo^ical and physiological qualities, thus characte-
rizing anxiety with iinpleasure, Freud concerned himself 
mainly with identifying the sources of stimulation which 
precipitated anxiety rather than with analysing the proper-
ties of such states. He conceived of anxiety as a signal 
indicating the presence of a danger situation and diffe-
rentiated between objective anxiety and neurotic anxiety 
largely on the basis whether the source of the danger was 
from the external world or from internal impulses, Freud 
likelieci' objective anxiety with fear which involved a comp-
lex internal reaction to anticipated injury or harm from 
some external danger. 
Sullivan (1953) described anxiety as an inten-
sely unpleasent state of tension arising from experiencing 
disapproval in interpersonal relation. For May (1950), 
anxiety was "the apprehension cued off by a threat to 
some value which the individual holds essential to his 
existence as a personality" (P -191) Cattell & Scheier's 
(1958, 1961), analytical studies distinguished different 
types of anxiety concepts which included in the main the 
"trait anxiety" and "state anxiety"; trait anxiety was 
interpreted as a factor representing stable individual 
differences in a unitary, relatively permanent persona-
lity characteristics. The state anxiety was interpreted 
in a patterns of variables that covaried over occassion of 
( 14 ) 
measurement, a transitory state fluctuating over time. 
As a personality trait anxiety has been viewed 
as having characteristics of a number of constructs which 
Campbell (1963) calls acquired behavioural disposition, 
whereas Atkinson (1964) designates it as "motives". Accor-
ding to Campbell, acquired dispositional concepts such a 
social attitude involve past experiences predisposing the 
individual both to view the world in a particular way and 
also to manifest "objective consistent" response tenden-
cies. Atkinson views motives as dispositional tendencies 
acquired in childhood which are latent until the cues of 
a situation arouse them "as an acquired behavioural disposi-
tion or motive". Trait anxiety would seem to imply on 
the one hand, a view of the world in which a wide range 
of stimulus situations are perceived as dangerous or 
threatening and, on the other hand, a tendency to respond 
to such threats with state anxiety reactions (Spielberger, 
1966, P. 16). 
From the point of view of a composite concept 
of anxiety, including anxiety state and trait anxiety, the 
most crucial stimuli are those which bring about differen-
tial changes in anxiety trait. Spence & Spence (1961) 
found differences in task performance of high and lov/ 
individuals xander conditions of failure or ego involvement 
( 15 ) 
whereas Handler & Sarason (1952) and Spielberger (1962) 
observed the difference iinder conditions involving risk 
of failure such as present in academic achievement situa-
tion. Anxiety as a trait, therefore, seems to carry 
"a fear of failure motive" (Atkinson, 1964), 
The connotation of anxiety most acceptable and 
so justifiable for inclusion in our study is the one stated 
in the preceding paragraphs. 
Another motivational variable that has been 
chosen, to study its relatedness to aggression is a set 
of certain need patterns which either seem to bear concep-
tual resemeblance to aggression oX. <lh£-related interms of 
their manifestations in behaviour. While some of the needs 
such as autonomy, dominance and aggression may be possess-
ing almost identical attributes, needs like abasement, 
deference, may presumoijj^' be related to aggression in 
some different fashion. 
Need Patterns ; 
The different concepts of need, trends and 
effects are basically molar-concepts. These present an 
account of the general course of behaviouro In xmder-
standing personality as a hierarchical system of general 
trend and need complexes, one serious omission in the 
nature of environment along whi^ ch the human personality 
( 16 ) 
can be fully conceived. A method of analysis is therefore 
necessary as it will lead to satisfactory dynamical formu-
lations of external environment. As observers of behaviour 
we have to confine ourselves to those aspects of environ-
ments with which human beings are in contact and those which 
lo^ aVe a difference in an object situation. Object situa-
tions may be viewed according to their effects upon the 
subject meaning thereby the factors that make the subjects 
response on the personalogical level which must deal the 
social factors which facilitate or obstract the psychologi-
cal well being of the individual. 
A need is a construct which stands for a force 
in the brain region, a force which organizes perception, 
intellection, connotatiion and action in such a way as to 
transform in a certain direction an existing, unsatisfying 
situation. 
On the basis of the following five criteria, 
an overt or manifest need can be distinguished (Murray, 
1938) :-
(a) a typical behavioural trend or effect, 
(b) a typical mode, 
(c) the search for avoidance or selection of attention and 
response to ones of a few types of press. 
(d) the exhibition of characteristic emotion or feeling. 
( 17 ) 
(e) the manifestation of satisfaction with the achievement 
of a certain effecto 
Each of these objective indices has a subjective 
correlate which consists in the awareness of working and 
striving for a certain effect. Latent needs are part of 
composites of factors* svib*-needs# feelings and collected 
images embodying press. The strength of a single expressed 
need is measured in texrm of intensity and duration. The 
strength of a need as a consistently ready reaction system 
of personality is measured by noting the frequency of its 
occurence under given conditions. 
Need, as it may manifest itself in a number of 
ways^ may not be covered in a single operational definition. 
The best subjective basis seems to be the one when a satis-
fying effects is attained whereby the activity comes to 
a halt. The best svibjective criteriflfnis the occurence of 
a wish or reservation to do a certain act, or to bring 
about a certain effect. It has not been possible as yet 
to enlist the factors that determine the establishment 
of a need as a ready reaction system of personality. 
Of the many sources to the study of needs and 
their relevance to personality, Murray's need and press 
system in the context of his theory of personology appears 
to be the most relevant, which has been a ready reference 
( 18 ) 
to many researches in the area of needs (Murray,193 8). 
Murray's personology conceptualized reaction 
of individuals on a molar level and the concept of needs, 
trends and affect are molar concepts which describe the 
general course of behaviour. In Murrary's system the 
variables of personality concern mainly with the dynamics 
or motivational aspects. Focussing on objective facts 
pertaining to trends or affects of molar and verbal 
action, Murray attended to correlate the observed direc-
tion of behaviour with subjective report of intention, 
such as wish, desire, impulsion, aim and purposeo From 
these facts attempt has been made to infer the operation 
of one of a class of hypothetical directional brain tensions 
(drive or need) in the classification of variable. Forty 
four variables were distinguished in terms of common proper-
ties of the behaviours in patterns under each variable. Of 
these variables twenty v/ere manifest needs, eight were 
latent needs, four referred to certain inner states and 
twelve were general traits. The five needs taken iip for 
the study here are the one drawn from Murray's comprehen-
sive list of need press system. These have been described 
in simple terms by Edward (1954), Gough and Heil-brun 
(1965) have made a generous use of,both the sources and 
the need measure used in the present study owes to them 
(c£. Chapter Three), 
( 19 ) 
Although brief definitions of various needs are 
given under the test material iY\ pjethod and Plan, it v/ould 
be helpful should we present a rather explanatory account 
of these needs as Murrary defined them, Murray has grouped 
dominance, autonomy, aggression, deference and abasement 
under one head for their shared attributes. Dominance is 
manifested by a desire to control the sentiments and beha-
viour of others. Difference indicates the willingness of 
the individual to follow and co-operate with a superior 
whom he holds in high esteem and obeying individuals 
superior to him. Need for autonomy refers to the wish 
neither to lead nor to be led and the desire to adopt ones 
own way without being sensitive and subservient to others. 
Aggression is accompanied by anger and replaces dominance 
v/hen dominance alone fails to be effective and is aroused 
by opposition, annoyances, attacks and insults. Abasement 
is the opposite of aggression and comes closer to Harm 
avoidance. Blame avoidance or similar need. 
Of the needs enlisted by Murray along with per-
sonality as a dynamic concept the ones selected here for 
study as need variables relevant to aggressive behaviour 
cro dominance, deference, autonomy, aggression and abase-
ment. For the theory of needs under study Murray has been 
the direct source for us and Cough's (1934) theory and 
methodology in the study of need patterns has been adopted 
( 20 ) 
in the present investigation. The concepts have retained 
the meanings as in Murray but the assessment procedure 
followed by Gough is by way of checking the adjectives 
believed to represent the needs in question (c£ Chapter 
Three). Brief explanatory notes on these needs, however, 
can be presented here. 
Precisely, dominance is the need "tc' control 
one's human environment. To influence, or direct the beha-
viour of Ds by suggestion seduction, persuation, or command. 
To dissuade, restrain, or prohibit. To induce an 0 to act 
in a way which accords with one's sentiments and needs. To 
get OS to co-operate. To convince an 0 of the 'rightness' 
of one's opinion. 
Deference refers to the need "to admire and 
support a superior 0. To praise, honour, or eulogize. 
To yield eagerly to the influence of an allied 0. To 
emulate an exemplar. To conform to custom." 
Autonomy is the need "To get free, shake off 
restraint, break out of confinement. To resist coercion 
and restriction. To avoid or quit activities prescribed 
by domineering authorities. To be independent and free to 
act according to impulse. To be unattached, unconditioned, 
irresponsibleo To defy conventions." 
( 21 ) 
Need Aggression consists in overcome, 
"opposition forcefully. To fight, to revenge an injury. 
To attack, injure or kill an 0. To oppose forcefully or 
piinish an 0." 
Abasement : The desire and effects that go 
with this need include si±>mission, "passively to external 
force. To accept injury, blame, criticism, punishment. 
To surrender. To become resigned to fate. To admit infe-
riority, error, wrong-doing or defeat. To confess and at -
one. To blame, belittle or mutilate the self. To seek 
and enjoy pain, pianishment, illness and misfortune." 
Having introduced the personality variables 
used in this investigation we may now turn to the social 
variables in relation to which the main problem in the 
study, i.e. aggression is to be explored. The problem 
undertaken here and the objectives of the study may be 
spelled out; (a) To assess aggression among preadoles-
cent SS in relation to differences of Religion, Sex 
and Socio-economic Status; (b) To determine the extent 
of relationship between aggression on the one hand, and 
each one of the motivational variables- Anxiety and weed 
pattern on the other. Although such variables as religion, 
sex and socio-economic status are used as a matter of 
routine in social research as external determinants of 
( 22 ) 
individual differences in behaviour, these have been used 
here not merely as denominations or demographic diffe-
rentia but as sources of variation by virtue of there 
social implications, that is, Hindus and Muslims or for 
that matter, boys and girls or high/low social status 
sxibjects are presumed to show differences in their moti-
vational make-up not because they happen to fall in 
specific categories but on the assumption that these 
social variables presuppose certain stereo-types, believes, 
roles, perceptions, self concept, hopes and aspiration, 
fears and apprehensions. 
* * * 
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CHAPTER TWO 
REVIEW OF STUDIES 
Research on aggression seems to fall in 
discrete and somewhat overlaping categories so that an 
account of the various shades of research turns out to be 
a difficvilt affair. The ways these studies may be classi-
fied vary from reviewer to reviewer depending upon their 
respective biases and emphases. For example^ some of them, 
such as Edmundsi^Kendrick (1980)/ finds the narrative of 
aggression research more economical interms of the theories 
of aggression, anchoring studies on the problem with bio-
logical, drive and social learning approacheso Geen & 
O'Neal (1976) deal with aggression research under what they 
call "the antecident" "intervening" and "outcome" variables, 
Mummendey (1984)^ on the other hand, has discussed research 
on aggression following important definitions of aggression, 
namely, behaviouristic:, attributional, release of energy and 
skill. Each one of these has its merits but they are not 
self-sufficient. Moreover, following either of these in the 
strict sense will not present a balanced view of the body of 
research on aggression. These classification schemes within 
themselves do not follow mutually exclusive categories, lead-
ing to glossing over and confounding, giving an impression 
( 23 ) 
( 24 ) 
that a certain study under a category could belong to the 
other category equally well. 
Paced with the problem of breaking the diverse 
research on aggression into well defined classess, the 
only economical course seems to be that the review should 
be presented on the basis of the actual problem pursued, 
notwithstanding the underlying concept and theory. This 
review, therefore,.is intended to offer on account of the 
various studies on aggression xinder the categories drawn 
from the studies. 
Although the effort has been to avoid overlap, 
as far as possible, it may be there due to the nature of 
certain studies which could not be neatly thrashed tfitit 
because of the complexity of methodology involved orttt /w/5>u. "f 
variables taken up for investigation, 
Frtistration Aggression ; -
^Sharma & Sharma (1977) studied sex differences 
in frustration reaction among 50 boys and 50 girls using 
an Indian adaptation of the Rosenzweig P. F, study. 
Differences in conformity rating, direction and type of 
frustration reaction, and superego patterns were deter-
mined. Sex differences were found in the direction of 
( 25 ) 
aggression and superego patternso 
Berkowitz's hypothesis that even when the aggre-
ssors themselves were not insulted, the instigating remarks 
about the victims increased the amount of aggression was 
confirmed by Kool & Kumar (1977) in a study on 60 male and 
female subjects, 
^Aggressive behaviour by means P.F. study was 
studied by Rosenzweig (1976) among children at ditEerent 
developmental levels among adolescent and adults. Aggression 
was conceived as self assertive, affirmative or negative, 
destructive in effect. The direction and type for aggre-
ssion were categorised into six and three classes respec-
tively resulting into 9 scoring factors, P)iJD^irW^tlc vali-
dity of the test was demonstrated for behaviour disorders, 
psychosomatic conditions, delinquency, school adjustment, 
and a variety of social and vocational problems, 
Male and female subjects of preschool and adole-
scent v;ere svibjected to differentially noxious noise burts 
who aggressed against a male or female P,F, figure (Poorman, 
Donnerstein & Donnerstein, 1976), Aggression by or toward 
females was relatively stable over age while aggression by 
males toward other males showed a marked increased with 
age. 
( 26 ) 
Sandidge and Friedland (1975) tested the hypo-
thesis that subjects taking the role of male figure would 
display greater anti-social aggression as compared ' to 
girlso The findings supported the sex role interpretation 
of the expression of aggression, 
Spielberg & Rutkin (1974) investigated the 
effects of P.P. Peer Vs. adult frustration on aggressive 
response of 36, 8 years old boys. The effects of frus-
tration Vs. non-frustration on aggressive response were 
also testedo In peer condition more aggression was 
expressed than in adult condition on the basis of P.F, 
study's children form. Frustration in general gave rise 
to stronger aggression. Boys of middle childhood were 
more sensitive to and exhibited greater aggression to peer 
frustration than adult frustration. Results suppotted 
Dollard and other's frustration hypothesis. 
Sinha (1973) studied the possibility that the 
direction of aggression and reaction type may be partially 
determined by such variables as achievement and sex. The 
results also seemed to suggest that high achievement males 
scored significantly higher than the high achievement 
females on need-persistence •'and-'.significantly lower on 
impunitiveness and ego-defence. 
( 27 ) 
That similarity between frustrater and aggre-
ssor was related to self directed aggression was looked 
into by Pigg and G sen (1971)« The subject who was some-
what similar to his attacker tonded to display greater 
strength of self punitive behaviour a high similarity 
between subject and attacker appeared to cause greater 
conflict prior to self punitive behavioxir. Instigation 
to self aggression was greatest when the subject perceived 
high similarity between himself and the attacker. 
Effects of frustration, attack and prior train-
ing m aggressiveness upon aggressive behaviour were 
observed by Geen (1968) on 120 subjectso Prior reinforce-
ment for shocking was found to interact with the frustra-
tion insult variable across blocks of trials. Result for 
discussed interms for frustration produced arousal as an 
activater of responses elicited by aggressive cueso 
Buss (1966), in his study of frustration as 
determinant of physical aggressive found a negative 
evidence. Among the many variables which showed their 
effects frustration was the only variable which did not 
effect aggression, questioning both the definition of 
frustration and the frustration aggression relationship. 
To study intrafamilial similarity in frustration 
( 28 ) 
aggression patterns. Reck Mc-Cary and Weatherly (1969) 
administered the child and adxolt forms of P.P. study to 
all members (parents and 8 years - 12 years old sons and 
daughters) of 18 religious families» Results indicated 
that no similarity existed in the foirm of expressing 
aggression between family members, 
Otis and Mc Candless (1955) differentiated 
certain need areas of young children in their responses 
to repeated frustrations» Independent ratings of the 
children for strength of love affection and power domi-
nance needs were obtainedo Children high in power domi-
nance need showed higher total dominance score during 
frustration. Children high in love affection need showed 
smaller total score. 
Modelling Aggressive Behaviour : 
In a study of 5 year old boys of socialization 
of aggression, Henry (1982) found support for the view 
that the difference between the "liberal" conscience 
and "autharitarian" conscience reflected a difference 
in defenses against hostile impulses. 
Whether parent child interaction played a part 
in television violence and aggression among children 
was addressed to by Eron (1982). The relationship between 
( 29 ) 
aggression and television violence was supported in two 
distant areas and was also found to hold for both boys 
and girlso Among the factors that contributed to increase 
in aggressiveness were aggressive fantasy extent of 
physical punishment^ rejection by parents^, and parent's 
approval of attitude and behaviours seen in sociopathic 
individual. 
Kulik and Brown (1979) studied the relationship 
between aggression on the one hand and attribution and 
blame on the other. Aggression was found to increase in 
accordance with attributions of blame, and greater blame 
was attributed to another in response to ^ovadequately 
justified thawarting than to adequately justified ones. 
Anger and other directed aggression were greatest in 
response to unjustified thawarting, 
Mandel (1978) investigated the aggressive beha-
viour of young children after viewing filmed aggression 
which the adults watching the films, either approved or 
disapproved. Children who had viewed aggressive films 
that were verbally approved saw greater aggression than 
those who saw these films with comments of disapproval. 
Children, watching filmed aggression alone than with others 
were more aggressive. 
{ 30 ) 
The influence upon imitative aggression of an 
imitative peer was studied by Carroll and Others (1977) 
to test whether the behaviour of peers who also may have 
been the model's behaviour may be decisive in producing 
disinhibition for imitative aggression to occur. Among 
the other observations one was that the young boys 
imitated more and were motionless in the presence of the 
peer who also was imitative, indicating a stronger rela-
tionship with the model's behaviour who was aggressive. 
To examine the relationship between aggressive 
behaviour in children and their parent's perception. 
Bogaard (1976) tested the hypothesis that the mothers of 
children with conduct problem would be different from 
others of normally behaving children in the way they 
perceived their children's behavioxir. 
Harris and Hung (1974) demonstrated that siibjects 
who were let to believe that external causes were respon-
sible for their arousal behaviour reacted less aggressively 
than those who attributed their arousal as due to their 
insult. 
Reaction to aggression related stimuli follow-
ing reinforcement of aggression in a sample of male sub-
jects were studied by Geen & Stonner (1973). Reinforced 
( 31 ) 
subjects reacted more aggressively towords having stronger 
connotations than non-reinforced subjects, but this diffe-
rence was not there for words with weaker connotations for 
aggression. 
Baron (1972) studied the restraining effect of 
P.F, censure in reducing the influence of an aggressive 
model. An interesting finding was that censure of the 
model by a disliked peer was more effective in inhibiting 
sxobsequent aggression on the part of observers than cen-
sure by a liked peero 
Whether implicit aggressive verbalization would 
facilitate aggressive reaction to a movie violence was 
studied by Turner & Berkowitz (1972), The subjects identi-
fying with the fight victor were more aggressive to the 
confiderate than either those taking the role of the judge 
or the control sxibjects within the group identifies with 
the film aggressor. Also, identification with the film 
aggressor also enhanced hostility toward the experimenter. 
Martin, Gelfand and Hartmann (1971) investigated 
the effects of adult and peer observers on boys' and girls' 
responses to an aggressive model. Boys were more aggressive 
.t-han girls bbth. alone and with another persono Subjects' 
aggressive response showed an increase all through in the 
free play session when a permissive adult was present. 
( 32 ) 
Stev/art (1971) examined the role fionctlons of 
peers and adults on socializing agents on dimensions of 
aggression. Peer related experiences were foundt to be 
representative of exposure to modeling and reinforcement 
contingencies associated with aggression, while report of 
teacher behaviour were least representative of there 
dimension, 
Kniventon & Stephenson (1970) conducted a study 
to investigate the effects of pre-experience on imitation 
of aggression film model. The hypothesis to be tested was 
that the effect of a film models on yoxing children play 
behaviour is greater for a child who had no previous expe-
rience in the situation portrayed than for a child who had 
previously played there. The results indicate that imita-
tion is reduced when there is experience in the situation 
prior to presituation of the film model, 
A relationship between acquisition of a hostile 
attitude and aggressive behaviour was determined by Loew 
(1967). Results indicated that differential training of 
aggressive verbalizations was effective in producing 
differential physical aggression. However, there was no 
evidence for the differential effects of the frustrating 
conditions. The conclusion was that hostile responses 
mediated overt aggressive behaviour. 
( 33 ) 
Bandura and Others (1963), studied imitations 
of film mediated aggressive models to test the hypothesis 
that exposure to children to film mediated aggressive 
models would increase the probability of subjects' aggre-
ssion to subsequent support to the view that the effects 
of film exposure are a function of the sex of the model, 
sex of the subjects and the reality cues of the model. 
The role of family interaction determining the 
direction of aggressiveness was determined by Mc Cord, Mc 
Cord and Howard (1963), The results suggested that extreme 
neglect and punitiveness associated with a deviant aggre-
ssive potential model produced anti-social aggressiveness. 
Moderate neglect and punitiveness and ineffective controls 
produced socialized aggressiveness. 
Bandura and Others (1961) observed the eEfect of 
transmission of aggression through imitation of aggression 
models. Subjects in the aggressive condition exhibited 
significantly more imitative and non-imitative aggressive 
behaviour and were less inhibited in their behaviour than 
subjects in the non-aggressive condition. Imitative was 
found to be differentially inifluenced by sex of the model, 
boys showing more aggression than girls following exposure 
to the male model subjects who observed the non-aggressive 
models', specially the si±>dued male model, were generally 
( 34 ) 
less aggressive than their controls. 
Aggression ; Cathartic and Anti-cathartic Stance :-
Krebs (1981) described the effect of television 
on aggression or attitudes towards aggressive action on 
a sample of 12-15 years old students within the frame of 
observational learning theoryo Results of longitudinal 
causal analysis show mutual effects between attitude and 
television viewing, T,V, was found to play a vital role 
in influencing the attitude towards specific aggressive 
action. 
In a study of television viewing habits and 
other characteristic of normal, aggressive and non-aggre-
ssive children, Langham & steward (1981) foxxnd that 7-8 
and 8-10 years old aggressive subjects favoured the physi-
cally violent whereas the non-aggressive subjects' favou-
rite character was empathetic. The parents of aggressive 
subjects were more unskilled, remained absent from home, 
Geen and others (1975) collected evidence against 
the catharsis hypothesis in "the facilitation of aggression 
by aggression", forwarding arguement in favour of the 
observation interms of feelings of restraint against aggre-
ssing which a subject experiences after committing an 
aggressive act. 
( 35 ) 
The effects of verbal reports of violence on 
aggression were observed by Scharaff and Schlottmann 
(1973) in a sample of male and female students. While 
significant sex differences were found, the catharsis 
hypothesis was negated by the results as subjects who 
had not been insulted were significantly more aggressive 
after exposure to nonviolent vidio reports than siibjects 
in the non-insult violent group, 
Cameron & Janky (1971) investigated the effects 
of the television violence on children after varying 
exposures to television violence. It was found that gene-
rally all the groups became pathologic after violent tele-
vision viewing those after a violent television viewing 
did show more pathologic changes than those exposed to 
passive television diet. 
Shorten and Et)stein (1970) studied the effect 
of the degree of defeat and the capacity for massive reta-
liation on the instigation to aggression. The main find-
ing was that primary frustration was a relatively unimpor-
tant instigator to aggression as compared to learned social 
situations. 
Mussen and Naylor (1954) observed that ^ong 
lower class boys, those having a relatively greater amount 
( 36 ) 
of fantasy aggressive needs indulged in more overt aggre-
ssive behaviour than those with a fewer fantasy aggressive 
needs. Subjects with high fantasy aggression with small 
degree of fear of punishment showed more aggression in 
their behaviour than those who had a small fantasy of 
aggression accompanied by a high degree of fear of punish-
ment o 
Inhibition of Aggression and Counter Aggression :-
Sanders and Steven (1975) used situations with 
expanded range of responses options where siibjects were 
put to instigation throughout a response period. Pain 
cues were found to depress aggressiveness but only when 
the subjects' aggression was initially ineffective in 
changing their target's behaviour. Situational uncer-
tainty v/as found to be relative to aggressiveness. The 
main finding was that the range of situation was poten-
tial to aggressiveness. 
Band 6c Button (1975) examined four different 
kinds of expectations for future interactions hypothe-
sizing that the critical variable inhibiting aggression 
was related to the potential for counter aggression. 
Baron (1974) studied aggression as a function 
of victims pain cues, level of prior anger arousal and 
( 37 ) 
exposure to an aggressive model„ The results affirmed 
the hypothesis. It was predicted that any aggression 
restraining influence of victims pain cues would be 
significantly reduced by exposure to the actions of 
aggressive model who ignored such feed backo 
To study the effects of varying intensity of 
attack and fear arousal on the intensity of counter-
aggression, Knott, Drost (1972) administered small, 
medium or large number of painful shocks on the subjects 
and then allowed them to covmter agress by administering 
painful shock to the aggressor. It was inferred from 
the data that generally the strategy of increasing the 
intensity of one's own attack is likely to results in an 
increase rather than a decrease in the intensity of the 
apponent's coionter attacko 
Drost & Knoff (1971) studied the effect of 
status of attacker and intensity of attack on the inten-
sity of attack. Subjects in the same and high status 
condition were found to be more counter aggressive than 
those exposed to a low status confiderate. 
Whether perceived suffering of the victim 
tended to inhibit attacked induced aggression was studied 
by Geen (1970) in a sample of 48 students v;ho interacted 
with an experimental confiderate posing as a follow -
( 38 ) 
subject. They were either attacked by this person or 
not attacked. The attack me^nt a largo nioinber of shocks 
given by the confiderate in criticism of siibject's 
opiniono The subjects than reacted to the confiderate 
who either expressed suffering upon receiving the shock 
or remained silent, Confiderate who expressed suffering 
received minor shockes from the subjects than those who 
remained silent. The results indicated that feed back 
of suffering from the victims led to inhibit expression 
of aggression, 
Berkowitz and Rawling's (1963) studied the 
effects of film violence on inhibitions against subse-
quent aggression to reveal that the justified fantasy 
angression produced increased overt hostility toward 
insulting others by lowering inhibition against aggre-
ssion. 
Aggression : Exposure to Movie Violence :-
Peter (1980) tested the hypothesis that affec-
tion training would buffer the accurence of television 
provoked aggression. Results indicated that during 
prompted play only directly imitative aggression was 
provoked by the aggressive video tape. No significant 
differences in accurence of directly imitative aggression 
( 39 ) 
were obtained between affections trained and teacher 
training children, 
Fenigstewv (1979) tested the hypothesis that 
physical aggression and fantasy aggression would lead to 
a preference for viewing violenceo The results i^ rovided 
perspective on the relationship between the observation 
of violence and the expression of aggressiono As view-
ing violence increased aggressiveness so also aggression 
increased the preference for viewing violence^, 
Children coming from the middle class and work-
ing class homes were shown two aggressive television 
films, (Kniventon, 1974) . There was a significant rela-
tionship between a child's imitative response to the two 
films. There was a tendency to be more aggressive toward 
the second filmo The working class children were more 
sensitive to aggression film. It appeared that those 
with less ability to develop their own interest were 
influenced more by filmed aggression, A relationship 
was found to exist betv/een the degree of deprivation of 
life satisfaction and the child's increased tendency to 
imitate than between the filmed aggression and imitation 
of aggression. 
Liebert (1974) studied the influence of televi-
sion violence on the aggressive behaviour of children 
( 40 ) 
based on 50 reports of laboratory experiments and other 
studies involving about ten thousand children belonging 
to different socio-economic backgrounds. A reliable 
significant relationship was found between the amount of 
violence watched on television and the extent of aggre-
ssive attitude and behaviour. Television violence was 
also related to both learning novel ways of acting aggre-
ssively and learning an anti-social value system. 
The study by Geen 6c Stonner (1974) was con-
cerned with the meaning of observe violence effect on 
arousal and aggressive behaviour. The results indicated 
that the meaning attached to observe violence might 
affect the aggression elicited by violence in two ways, 
by lowering inhibition against aggressing and by raising 
arousal levelso 
In tv;o exploratory studies Wotring and Greenberg 
-( 1973 ) studied the effect of television violence on 
verbal aggression where relationship between physical and 
verbal aggressiveness was not supported, Liebert and 
BuiOn (1973) reported that after viewing aggressive and 
non-aggressive television films, subjects finding; an 
opportunity to agree against a peer behaved differently, 
A non-aggressive film gave rise to lesser aggression 
than an aggressive film. 
( 41 ) 
That exposure to an aggressive model and 
apparent probability of retaliation from the victim was 
related to aggressive behaviour was investigated into by 
Baron (1971), One significant observation was that con-
trary to the hypothesis even a high apparent probability 
of retaliation failed to eliminate the influence of the 
m.odel on subjects behaviour, 
Mussen and Rutherford (1961) studied the 
effects of aggressive cartoon on children's aggressive 
play. The results suggested a major prediction that 
exposure to aggressive fantasy in an animated cartoon 
would stimulate children's aggressive behaviour in play. 
Aggression and Personality Factors :-
Responses of boys and girls to aggressive, 
assertive and passive behaviovir of male ' and ; female 
characteristics were studied in a sample of boys and 
girls by Connor, Serbin and Ender (1978), Sex appeared 
to be an important variables in terms of approval for 
the two types of aggressive behaviour and passivity, boys 
and girls responding in different ways to the three types 
of the behaviour. Developmental trends show an increas-
ingly positive evaluation of the effectiveness of passive 
behaviour by females and an increasingly negative evalua-
( 42 ) 
tion by males with age, 
Kanekar and Kolsawalla (1977) studied the rela-
tionship between person perception and retaliation to 
aggression. The fact that a non-retaliating victim of 
aggression was evaluated more positively than the reta-
liating seems to have considerable significance for inter-
personal and possibly for international relation/ also 
giving criedence to "nobility of violence". 
The relationship between dogmatism, hostility 
and aggression in a sample of male and female college 
students was studied by Heyman (1977), Significant 
positive relationships were found between dogmatism and 
hostility for both male and female, A negative relation-
ship betv/een dogmatism and overcontrolling of hostility 
existed for males. They appeared to be better able to 
integrate aggressive behaviour into personality patterns. 
Kane, Joseph and Tedeschi (1976) examined Berko-
witz's paradigm for the study of aggression in their 
study of person perception. The results of the three 
studies subs\ameed under one agreed with Berkowitz para-
digm and were discussed interms of the ecological vali-
dity of Berkov/itz Paradigm and metatheoretical implica-
tions for the scientific study of harm doing behaviour. 
( 43 ) 
Whether the nature of the aggressor interms of 
being admirable or unadmirable had an effect on subse-
quent aggression was answered in Epstein and Rakosky's 
(1976) study. The results supported the view that the 
implicit communication of values within the modeling 
situation was an important factor in determining whether 
witnessed aggression would be imitated. 
Galassi and Galassi (1975) studied the relation-
ship between assertiveness and aggressiveness in order to 
determine the validity of the self expression scale and 
certain measures of Boss-Durkey Hostility Guilt Inventory. 
Only with female sample, significant correlation betv/een 
the two measures was discoveredo In most cases the Buss-
Durkey scales were either unrelated or inversly related 
to aggressiveness. 
Chien-Wen (1975) studied the relationship bet-
ween peer and maternal aggressive ratings and maternal 
child rearing practices in small children. Peer aggre-
ssiveness was found to be negatively correlated with 
popularity class, positively correlated with severity of 
maternal punishment, maternal criticism and negatLvely 
correlated with father's education level in boy but posi-
tively correlated with father's education level with 
girls. 
( 44 ) 
The role of perceived Vs. actual attack in 
human physical aggression' was determined by Greenwell 
and Dengerink (1973). symbolic attacks, or specifically 
the perceived intent of the attacker appeared to be more 
potent instigator of aggression than physical attack 
per se. 
Geen and Murray's (1973) prediction that self-
discloser and threat to self esteem were functionally 
related to instigation to aggression was found to be 
valid because high self-discloser subjects were signifi-
cantly more aggressive, Highself discloser followed by 
personal threat was a potent antecedent of angry aggre-
ssiono 
Hebda, Peterson and Millar (1972) studied the 
relationship among aggression, anxiety, perceptions of 
aggressive cues, and expected retaliation. Expected reta-
liation seemed to be a composite function of sex and 
anxiety of the sxibjects and sex and aggressiveness of 
the picture. 
Effects of viewing justified and unjustified 
real film violence on aggressive behaviour were studied 
by Meyer (1972), Angered College students who witnessed 
justified real film violence turnedout to be more agqre-
( 45 ) 
ssive than subjects witnessing unjustified real of 
fictional film violence, a non-violent film or films. 
The findings suggested that the effects of increased 
aggression demonstrated for anger viewers of justified 
functional violence were also applicable to angered 
viewers of real film violence. 
Aggressive and friendly behaviour in yoving 
children were studied in a development context by 
Ruediger, Schroeer Flapan (1971). Boys who were pre-
dominantly aggressive or predominantly friendly at age 
4/ tended to be the same later. This is not the case 
with girls who were not good at establishing consistent 
style of interacting. 
Praczek and Jacqueline (1971) studied the role 
of some personality factors in reaction to aggressive 
stimuli and found that the perceptual set for aggressive 
stimuli and the presence of such stimuli had an inter-
active effect on aggressive tendencies. 
That awareness of ones own anger level is a 
factor in subsequent aggression was studied by Berko-
witz Lepinski & Angul (1969), subjects through exposure 
to an abnoxious accomplice of the experimentor were made 
to believe of their low moderate or high level of anger 
( 46 ) 
towards this person. The high anger siibjects were found 
to inhibit strong aggressive response because the know-
ledge that they were very angry had made than highly 
anxious, since the moderate provocation did not justify 
their extreme emotional reaction, 
Berkowitz (1965) received support to some of 
the earlier observations in respect of some aspects of 
observed. aggression having found that the angered sub-
ject's inhibitions against aggression varied with the 
apparent justification for the observed aggression. 
The role of the personality characteristics of 
the mother's of aggressive and unaggressive children in 
children's aggression was studied by Lynn (1961), Sear's 
physical pxinishment factor appeared to be a genuine 
environment influence determining the level of aggre-
ssion of the child, whereas maternal permissiveness 
factor seems to be independent of environmental influ-
ence. 
The role of personality factors in the readi-
ness to express aggression was determined by Worchel 
(1958), The personality factors included self ideal 
discrepancy and displacement. Subjects with low self 
ideal discrepancy were found to express significantly 
( 47 ) 
greater direct aggression than those with high self 
ideal discrepancy. Subjects expressed significantly-
greater negative feelings towards the instigator when 
the instigator was not named than named. There was no 
evidence for displacement for aggression towards the 
instigatoro 
In a study on the relationship betv/een patterns 
of aggression in parents and their children (Hess and 
Handel, 1956) children's aggression patterns were found 
to be systemetically related to other aspects of persona-
T-lity more than with aggression. 
That aggression is a function of the attack and 
the attacker was taken up for study by Graham and Others 
(1951)o It was found that the frequency and the degree 
of aggressiveness of the aggressive responses were a 
function of the individual who made the attack» The 
greater the punishment threatening value of the indivi-
dual the less the aggressiveness of the response. The 
degree of aggressiveness of the attack and the kind of 
individual making the attack interacted in the effect on 
the aggressiveness of the responses. 
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Emotional Arousal and Aggressive Behaviour :-
The effects of sex role taking on children 
responses to aggressive conflict situation were deter-
mined by Olson (1984). Significant interaction effect 
between type of conflict situation and sex of character 
was obtained, findings suggested the importance of 
situational factors in determining children sex stereo-
typed expectations for aggressive retaliation, 
Schlottmann, Shore and Palazzo (1975) studied 
the effects of factual Vs. emotional wording in printed 
accounts of-violence and aggression. Subjects exposed 
to emotional violence gave significantly higher shocks 
than subjects to facture violence. 
Whether awareness of arousal was related to 
aggression was studied by Geen Rakosky and Pigg (1972)o 
It was found that behaviour follov/ing an attack was con-
sistent with the victim's cognition of his response to 
attack. 
Aggressive behaviour as a function of emotional 
arousal studied by Rule and Nesdale (1970) findings 
revealed that if the aggressive response v;as directed 
primarily toward injuring the target an angered person 
expressed aggression. 
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Holzberg and Bursten (1955) tested the hypothosin 
that reporting of aggression was an indication of aggre-
ssive tension v/here dynamic personality theory \/as Eound 
to hold, as subjecbs who over-reported or under-reported 
aggressive implications in situations v/ere charged with 
greater aggressive tension than average reporbers. 
Studies on Anxiety : 
Our another variaole taken up for investigation, 
seems to be no less unmanagea]jle than those of aq irossion 
intcrms of the concept of anxiety adopted, the approach of 
the study and the samples studiedo In rcvie'/ing studies 
on anxiety our main purpose has been to confine to the 
relevant ones in respect of the objectives of the oresont 
invostigationo Instead of classifying the studies into 
separate categories, v/hich here too appeared to be no 
easy affair, we have been content v/ith presenting them in 
a sequence folJov/ing oith'-T the sr^ mpl'"^  in nunr.tJon or tho 
commonality of the purpose of studies forrninn som'-'whot 
different clusters. 
The assortment of studies to be rcvii^ v/ed here 
may represent such headings as role of certain external 
factors in determining anxiety, anxiety as a varialile 
in performance, role of personality variables Iti 
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anxiety and so forth. 
Gottfried (1982) determined the relationship 
between academic intrinsic motivation and anxiety in 
children and young adolescent™ The hypothesis tested 
was that academic intrinsic motivation and anxiety are 
negatively related when both are differenciated into 
the various subjects areas. Results supported the hypo-
thesis. 
Reer, Koff and Heller's (1982) study analyzed 
male and female hviman figure drawings of a sainple of male 
and female students for anxiety related to aggression/ 
hostility and insecurity/lability. Males, as compared to 
females, avoid more anxiety about aggression hostility. 
Both male and female subject drew male figures with more 
aggression hostility and anxiety indices than female 
figures. Results were interpreted interms of the impact 
of sex role socialization. 
Sturgeon and Hamley (19 79) tested the hypothesis 
that christians, both male and female, were highly reli-
gious form a heterogeneous group that can be separated 
into intrinsic and extrinsic orientation, the former 
interacting their religious beliefs, resulting in less 
anxiety and greater locus of control. The results con-
(51 ) 
firmed the hypothesiso 
Douglas and Rice (1979) administered general 
and test anxiety scales for children on 5th and 6th grade 
children along with t2ie deffensiveness scale for children. 
Girls were found to score higher than boys on the anxiety 
measures but there v/ere no differences on the deffensive-
ness scale. This suggested that the content of the 
scales rather than diffenssiveness required further 
investigation, 
Stattin and Magnusson (1978) studied stability 
of perception of reactions across a variety of anxiety 
provoking situations, A self report instrument was 
administered to a sample of class of 8th grade students 
who rated their psychic and sometic anxiety reactions 
for different anxiety evoking situations. The inventory 
was administered twice over an interval of six months. 
Results supported the hypothesis of stable organization 
of reactions over different kinds of threatening situa-
tions and of stable reaction pattern over time. It was 
argued that the strength of expressed reaction pattern 
was related to perceptual characteristico 
Littig and Knopp (1978) demonstrated the effects 
of ability grouping and course level on trait anxiety and 
( 52 ) 
test anxiety and a sample of 7th graders into comprehen-
sive schools with ability grouping and one comprehensive 
schools without ability grouping. Results revealed no 
relationship between ability grouping/course level and 
trait anxiety, Interms of test anxiety, it was found that 
subjects attending comprehensive schools with ability 
group and higher levels of test anxiety than subjects of 
higher ability level. 
Tapasak, Roodin and Vought (1978) studied the 
effects of anxiety and other variables on children'-Averbal 
fluency and coding task performance. The Junior Eysenck 
Personality Inventory was administered on boys and girls 
of different ages and simple and a complex verbal influ-
ency task and the coding subject of WISC^ Anxiety influ-
enced girls• performance on the more complex verbal 
fluency task but it did not effect boys ' performance. 
Potter's (19 78) study on the correlates of 
children imitation of oral participation in classrooms 
employed test anxiety for children, the Diffensive scale 
for children and the Self Concept of the Ability Scale, 
Anxiety scores predicted hand raising in a positive direc-
tion due to the greater frequency of hand raisers of chil-
dren with high levels of anxiety. Marked sex difference 
were found in prediction of hand raisers v/ith girls hand 
( 53 ) 
raising predicted quite v/ell by their perception that 
other children v7ould not be critical then participation. 
Scanlon (1977) administered sport Competition 
Anr.iety Test on 5th and 6th grade boys to study the effecto 
of success-failure on the perception of threat in a com-
petitive situation. Three groups (success, moderate 
success and failure) v/ere identified. state anxiety was 
used as a measure of perceived threat anci causal attribu-
tion as a measure of self protective behaviour. Findings 
indicated that success-failure v;as an importmt variable 
affecting the perception of threat to self in a competi-
tive situationo 
Liebetrau (1975) explosred the anxiety of boys 
and girls belonging to urban and rural environments using 
a Children Anxiety Test, and adjective checlc list and a 
specially designed interviev;. Rural children v.'cro more 
affraid of animals than urban children but Icsr afJTraid 
of strangers o City girls had the most anxiety arul v/oro 
more prone to psychosometic disturbances. Girls seemed to 
have more diffused and general anxietyo 
Meed Patters : 
Our yet another variable is need paLcerns 
comprising tlie five sub-dimensions-dominance, deference, 
aggression, autonomy, a}Dasement-borrowed from Murray &. 
( 54 ) 
Gough and employed by Gough (1934)o While going through 
the studies on this variable we v/oxild come across only 
those on certain sub-dimensions and not others : most of 
the studies included dominance and autonomy and aggression 
(also separately treated as a motivational variable), 
whereas on deference and abasement we could seldom find 
oneo However one study (Aijaz, 1984) of need hierarchy 
among caste Hindu and Harijans studied abasement and defe-
rence among •-• other need variables. While no significant 
differences were found between the two groups on abasement 
and deference, significant differences were reported bet-
ween high caste boys and girls and low caste boys and 
girls on abasement/ deference remaining unaffected by the 
variable of sex. 
Booth (1982) analysed the socio-cultural aspects 
of play and moral development in a group of children with 
a view to seeking answer to the assiJmption that play was 
an important factor in the development of personal aiato-
nomy. It was suggested that since play reflects this 
cultural environment, the play programmes should be orga-
nized around the ethnic, age, socio-economic, and demo-
graphic aspects. The importance of the game as a vehicle 
for developing autonomy was discussed. It v;as suggested 
that teacher should use a play profile of each child in 
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analysing the moral development among children, 
Rejskind (1982) related autonomy with creati-
vity among children. Results indicated that the amount 
of independence children experienced in their relation-
ship with teachers and parents influenced their creati-
vity. It was also suggested that the nature of creative 
task was also a significant factor,, 
Whitney (1982) studied two main elements©/ (U*S-
nomy i.e. individual human rights and power and indepen-
dene*./ in relation to the popular concept of personhood. 
It was found that contradictions arose v/hen autonomy was 
related to development in young children. Also important 
were the factors like one's own will, altruism and self 
awarenesso Autonomy was found to be irrelevant to person-
hood. 
The effects of sex and dominance v;ere studied 
by Aono (1981) in a sample of male and female students, 
classified into high and low dominance groups and asigned 
to a male or female approaching person. Inter-personal 
distance between S and approaching person was measured 
at 8 orientation around subjects body. It v;as found 
that interpersonal distance decreased as the bodily orien-
tation shifted from the front to the rear. Males' personal 
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space was greater than females. The effect of dominance 
v/as not found except for two interactional effects. 
Pickert and Wall (1981) investigated children's 
perception dominance relations interms of three factors : 
self or other ranking on dominance, subjects placement 
in the class hierarchy and the terms used for ranking. 
Dominance ranking of self and other varied according to 
hierarchy position and terms used for dominance behaviour. 
The effects of an adult model's dominance 
and honesty on childrens' identification and imitation 
were studied by Smith and Guerney (1977)o A group of 
6th graders was exposed to different conditions v/ith 
male models who varied on the trait of dominance and 
honestyo It was found that stibjects' imitation of 
value judgements generally results from exposure to the 
model's dominance or other trait. The variable of 
identification was more sensitive to the experimental 
manipulation of Model's Characterological traits than 
the measure of imitation. The subjects viewed leadership 
strictly interm of charactero 
Bertacchini and Genta (1975) observed that among 
6-10 years old females were found to be less dominant 
than males but equally territorializing. 
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Shouval, Duck and Ginton (1975) using a measure 
of children's autonomy to a multiple choice form found 
that the multiple choice form could be an alternative to 
a sentence completion test for the same purpose,. 
The influence of attitudes of autonomy in the 
family upon the behaviour of the preparatory school child 
were determinated by Cariou (1974)o The educational 
practices of the parent and their child's bchnviour in 
their school were comparedo It V7as discussed that a 
level of autonomy enjoyed by the child in a home was an 
important factor in determining self control in the class-
room, a high level favouring high motivation and a high 
level, of work, 
Esser (1973) explored dominance and territo-
rialty in a group of institutionalized boys aged 9-14 
yearso Imitation of fighting was positively related to 
dominance order, to fighting with the staff. It was 
suggested that property oriented attitudes of staff might 
be related to the degree of territorial actions. In a 
study by Symonds and Littman (1973) sex differences 
were discovered in dominance behaviour, both physical and 
verbal, girls engaging more in verbal dominance behaviour 
and play mother. Boys could be easily ranked in a domi-
nance hierarchy. Also dominance status was related among 
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boys to physical variables like age, size and musculature, 
Baumrind (1973) studied the development of 
instrumental competence through socialization in a study 
of young children focussing on the possible effects on 
different types of parental control such as authorita-
tive permissiveness. Results suggested that authorita-
tive child rearing was associated with purposive, domi-
nant and achievement-oriented behaviour in girls and with 
all indices of social responsibility in boyso 
A positive relationship between musculinity and 
autonomy and aggressive non-conformance was discovered 
and study of 8th grade students by Gottfries and sven 
(1971) . 
Loch (1970) analyzed the readiness to respond 
aggressively-destructively in a sample of a children. The 
development of aggressive-destructive patterns of reaction 
was dependent on the long period of dependency giving rise 
to envy, hate and destructive impulses. These feelings 
among children could be controlled if the significant 
others were perceived as exerting their influence on 
child•s growth and autonomy. 
Robert and Minturn (1969) studied the sociali-
zation of children into compliance systems with respect 
( 59 ) 
to authority rules and aggression in a group of school 
children representing different nationalities. The main 
purpose was to observe the development of behaviour 
related to authority figure and to rules and laws designed 
to govern behaviouro 
This somewhat protracted review of studies on 
aggression in classified categories may appear not very 
relevant from the point of view of the purpose of the 
study. Nonetheless seeing the nature of research on 
aggression, this v/as possibly a working account of the 
state of affairs in aggression research. Atleast the 
objective of presenting a context for the present study 
may seem to have been fulfilled in some measure. 
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CHAPTER THREE 
METHOD AND PLAN 
As the present study is addressed mainly to the 
assessment of aggressive behaviour among school children, 
an appropriate methodology had to be v;orked out relating 
to drawing a representative sample of school children on 
the basis of the social variables, selecting test material 
meant for determining the strength of aggression on the 
one hand, and anxiety and need patterns, on the other, v/ith 
a view to finding out similarities and differences between 
aggression, and other personality variables. Besides 
determining overall relationships between aggression and 
other personality variables, relationships between these 
variables among the sub-group were also studied, Tlie 
piorpose was to check whether their relationships, from the 
overall to the" groups formed on the basis of religion, sex 
and socio-economic status, showed a consistent trend. It 
may be observed that the present investigation is both a 
study of relationship between- aggression and certain 
personality variables; and a study of differences in the 
strength of aggression between groups formed on the basis 
of the variables of religion, sex and socio-economic 
status, 
( 60 ) 
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SAI-IPLE :-
The sample of the study comprisod students from 
6th-8th classes (F = 240) their age range being 9-13 Yrs. 
who were dravm from various schools of Aligarh city follo-
wing the technique of stratified random sampling. In the 
very selection of these schools the main consideration 
was ensuring homogeniety of groups of students, varying 
only in their religion, sex and socio-economic denomina-
tions. By and large, the subjects included in the sample 
were taken from co-educational schools. Whereas subjects 
belonging to upper middle and middle socio-economic status 
hailed from all the schools, boys and girls were selected 
both from the mixed and segregated schools, Hindu and 
Muslim siibjects were drawn from schools \/here the numeri-
cal strength of students was either predominently Hindu 
or Muslim, The final sample was, therefore, representa-
tive of school-going adolescent students, 
A break-up of the sample on the basis of the 
external variable v/as as under :-
SMIPLE 
Hindu I Muslim 
12^ lio 
Boys I Girls Boys | " Girls 
60 60 60 60 
USES 1 MSES USES I MSES USES I MSES USES I HSES 
n — ' — I \——1—\—^-T 1—^- j -
30 30 30 30 30 30 30 30 
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(1) Q» Sort Inventory :-
The Q. Sort Inventory (Olv/eus, 19 78), 
used as a Measure for aggression includes four factors; 
(1) Feelings of maladjustment and inadequacy, (2) Aggression 
(3) Self-confidence and (4) Closeness to parents, each 
factor being represented by varing nvmiber of items. There 
are 12 items for the first factor, 11 items for the second 
factor, 10 items for the third factor and 10 items for the 
fourth factor, the total number of items being 43, The 
reliability in terms of internal consistency for the four 
factor variables v/as reported to be ,85, .82, o77, o8l 
respectively. The validity of the factor scale was tested 
(m tnSSLYsS of peer-ratings on the variables^. Start 
Fights, Verbal Protest, Tease, Aggression Target and popu-
larityo The reliabilities of the composite ratings fell 
betvjeen o85 and ,95 for these five variables (Olv;eus, 1977a) o 
There were substantial positive correlations between the 
variable aggression and the aggressive peer-rated variables, 
the co-efficients being ,47, o49 and ,46 with Start Fights, 
Verbal Protest and Tease respectively. These peer-rated 
variables were also positively correlated with the factor 
variable self-confidence, the co-efficients being .42, .42 
and o46. Further,.the first factor variable, feelings of 
maladjustment and inadequacy, correlated o31 v/ith the peer-
variable aggression target and -.29 v;ith popularity. There 
( 63 ) 
was a correlation of -o25 betv/een the factor varialDle 
closeness to parents and the peer-rated tendency to answer 
back and protest against a criticizing teachero 
It would appear that the measure for aggression 
used in the present study has a sufficient level of rolia-
biliLy and validity and v/e have all the justification to 
adopt it as the major tool of the study, 
(2) Anxiety :-
An appropriate measure of anxiety for school-
going sample had to be selected/adaptedo No good test were 
available that could be used v/ith the sample under investi-
gation and since v/orking out or adaptation of su'ch a measure 
seemed to be an additional burden, it v/as proposed that 
from the lot of the available measures of anxiety meant for 
children- and adolescents, the^  one that v;as most suitable, 
be adoptedo As the sample of student was, by and large, 
Hindi-speaking, the Hindi version of Sarason's General 
Anxiety Scale for children as adapted by K^ amar (1982) was 
chosen to serve our purpose. In the absence of a standar-
dized General Anxiety Scale for children, this adaptation 
conformed to Indian Culture and Conditions, This scale is 
potentially suitable to determine the level of anxiety 
upto the age of 17 or 18 years. The scale provides cate-
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gories of anxiety level among children, viz^ very low, 
average, high and very high. The scale comprises 45 items 
related to varied life situations. The content of the 
items is about anticipation of dangerous and painful con-
sequences. The situations which are generally represented 
in the items include (a) Health, Physical appearance and 
injury; (b) Success and failure in v/ork; (c) Fear of 
animals and strange things; (d) Social relations and 
social approvals; (e) V7orries regarding family members 
and other relatives; (f) Worries regarding the future 
happenings and (g) Fear of loneliness. 
The items of the scale are in simple- Hindi so 
as to be intelligible to children. The reliability of the 
scale by means of the split-half method and K-R formula-20 
method is reported to be quite high (-0.79 and 0.81 respec-
tively) . The low value of standard error of measurement 
(2.7538) is a further confirmation of the reliability of 
the scale. 
Since the test of anxiety used here is an Indian 
adaptation of Sarason and Other's General Anxiety Scale 
for Children (1960)^ the original authors' predictions on 
the basis of theoretical positions taken proved in the 
affirmative a high content and construct validityo Besides, 
the scale was also validated against the external criterion 
( 6r. ) 
of teachers' rating, the co-relation between the two being 
significant at oOl level. Further evidence of validity of . 
the scale was obtained by way of using Sinha's Anxiety 
scale (1966) the validity co-efficient being as high as 
0o739. 
(3) Need Patterns :-
A measure for the assessment of need 
patterns on school children was worked out follov/ing 
Murray's need press system, selecting 5 dimensions theore-
tically relevant to aggression-dominance, deEerence, aggre-
ssion, autonomy and abasement. Each of those v/as represen-
ted by a set of 10 adjectives, thus resulting into a check 
list containing 50 adjectives* Gough and lieilbrun (1965) 
were the main source and the adjectives were borrowed from 
their check list and translated into Hindi„ While select-
ing the need variables the main considerations were tliat 
each variable should be defined in terms of observable beha-
viour, the variable should be relevant to a normal persona-
lity and simple and easily understandable descriptions of 
the need variables. Edward's (1954) description of Murray's 
variable were helpful in selecting the adjectiveso The 
check list comprised indicative and contraindicative adjec-
tives. In order to eliminate the possibility of redundance 
either the indicative or the contraindicative adjectives 
( 66 ) 
v/ero rnta.inod v/ithin tho inn.lcat.ivr cntoqory ib.snlf. 
Some of the adjectives might appear different semanti-
cally while they might not be so in meaning. It v/as 
ensured that the adjectives under a certain need variable 
did not repeat themselves. Every caution was observed to 
replace the English adjectives by its Hindi version as 
correctly as possibleo A teacher having a command over 
the English and the Hindi language and competent in trans-
lating, was approached under whose supervision^ ithe adjec-
tive check list was prepared as precisely as possible. The 
adjectives were alphabetically arranged (English language 
wise) and not according to the first letter of the needso 
The 50 adjectives therefore were arranged in a way that 
the element of expectancy was minimised. The Gough and 
Heilbrxin adjective check list, so worked out was the main 
measuring tool for the assessment of the five needs pres-
umed to th'e present in different magnitude among the 
school children. As already stated in Chapter One, the 
needs to be studied are dominence, deference, aggression, 
autonomy and abasement. Brief definition of these needs 
may be given here :-
Dominance : Dom, to seek and sustain leadership roles 
in groups or to be influential and controlling 
in individual relationship. 
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Deference : Def, to seek and sustain subordinate roles 
in relationship with others. 
Aggression : Agg, to engage in behaviours with attack or 
hurt others. 
Autonomy ; Aut, to ac t independently of o the r s o r of 
soc i a l values and expec t a t i ons . 
Abasement : Abas, to express fee l ings of i n f e r i o r i t y 
through s e l f - c r i t i c i s m , g u i l t o r s o c i a l 
impotthct 
These needs represented by the sca l e item 
numbers given aga ins t each are as under : -
Need Item Niomber 
Dominance 2, 5, 13, 15, 25, 28, 35, 41 , 42, 49 
Aggression 7, 9, 16, 17, 26, 29, 32, 39, 43, 46 
Deference 18, 21, 22, 24, 31, 34, 40, 44, 47, 50 
Autonomy 1, 10, 11, 23, 27, 30, 36, 37, 45, 48 
Abasement 3, 4, 6, 8, 12, 14, 19, 20, 33, 38 
The s t r eng th of each of the 5 needs i s to be 
determined on the bas is of s u b j e c t ' s resj^onse.s i nd ica t ing 
t h a t the ad jec t ive r e l a t e s to them to the extent OL "very 
much", "much", "somewhat", "very l i t t l e " , "not a t a l l " , 
t he score for these ca t egor i e s being four, t h r e e , two, 
one and zero r e s p e c t i v e l y . 
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Administration of the Tools :-
The three measures to be used one each for 
aggression/ anxiety and need patterns v^ ere to be adminis-
tered on a sample of school-going boys and girls follow-
ing a scheme that ensured representative and homogeneous 
group, divisible in comparison groups interms of the vari-
ables of religion/ sex and socio-economic status,, The 
subjects v/ere drawn from classes 6th-8th in various school 
of Aligarh city. Before being approached/ the test 
sessions were arranged in advance in consultation with the 
class teacher and by permission of the i^rincipals of the 
various schools/ who not only helped the investigator in 
the process of administration but also in categorising the 
subjects for their socio-economic status. In most cases 
male subjects were selected from schools for boys and girls 
from schools for girls. So also Hindu and Muslim subjects 
were drawn from schools predominated by themo While strati-
fication on tlie basis of religion and sex was no problem, 
determination of socio-economic status was. Instead of 
using a test for this purpose/ it seemed more advisable to 
adopt a criterion that enabled classification of siobjects 
into the upper ynic/alc socio-economic status (U SES) and 
middle socio-economic status (MSES) groups. In view of the 
fact that mere income of the parents could not be sufficient 
in determining the status of the children and that profe-
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ssional status was also a very crucial consideration, both 
were used as criteria. Children the income of whose parents 
was of the order of Rs,4,000/- and above were placed under 
the upper socio-economic status category, and those the 
income of whose parents was below Rs,3,000/- but above 
R3,2,500/- were treated as middle socio-economic status 
subjects. In U')pcr yif^r^^iJ- socio-economic category the 
oarents ol subjects worn genera]ly the university teachers, 
executives, orincipals of schools, bonk officers, advocates, 
educated business man, physician and so forth. Where as, 
the MSES category was represented by school teachers, section 
officers, upper grade clerk, technicians etc. Follov/ing the 
technique, of stra random sampling, subjects from the 
schools were so selected as there number in each group 
formed on the basis of religion, sex and socio-economic 
status turned out to be equal. In the pre-arranged sessions, 
in the presence of the class teachers, tools of the study 
were administered on subjects. In' fact, each session was 
brolcen into tv/o in order to avoid boredom and strain on the 
part of the subjectso The tests were ad Tiinistcred in small 
groups of 10 subjects at a time. In the first session the 
anxiety scale was administered. It v/os a simpler one and 
\<i:i:i, lilcely to motivate the subjects to respond to relatively 
difficult ones later. Adjective check list for need 
pattern was administered thereafter in the soxne. sesr.ion. 
( 70 ) 
Both these measures took about an hour's time. In the 
other session, the Q-Sort Inventory for aggression was 
administered v;hich the subjects generally completed in 
about 45 minutes time. The data so gathered were to be 
analysed by means of the statistical techniques in accor-
dance with the objectives of the study, namely- determining 
relationships between the variabiles and differences between 
groups on these variables. Analysis of variance was used 
to determine tlie role of social variables in causing diffe-
rence in aggression. For the analysis of relationship; 
product moment correlation v;as employed and for differences 
t-test/critical ratios were computed. 
In the following chapter the actual analysis 
carried out has been tabulated and the results emanating 
from this analysis described and discussedo 
(fl(f)(f)(f)(3 
CHAPTER FOUR 
RESULTS AND DISCUSSION 
It may be recalled that the main objectives of 
the study were : (a) to measure the strength of aggression 
among school-going boys and girls in relation to the 
social variables; (b) to determine the relationship bct-
v/een aggression and the other motivational variables in the 
sample taken as a whole, and between smaller comparison 
groups formed on the basis of the variables of the study; 
(c) to determine the significance of difference in the 
relationship betv/een aggression on the one hand, and 
anxiety and need variables, on the other. 
The techniques used for data analysis were selec-
ted in accordance with the purpose of the study which 
« 
included mainly the analysis of the variance, critical ratio 
and product moment correlation. To begin v/ith, the data 
were subjected to the ANOVA to determine the main effects 
of religion, sex and socio-economic status and interactions 
thereof an aggression, Table-I represents this analysis. 
That the results of ANOVA indicated only the 
role of religion, sex and SES in causing variance JJX 
results, it was also desired that the significance of 
difference between the comparison groups on aggression be 
( 71 ) 
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determined. For this critical ratio was the most appro-
priate technique and so it was used. The results of 
critical ratio are presented in Table-II. 
-As the study was not merely a study of diffe-
rence but also of relationship, product moment correlation 
appeared to be most suitable which provided information 
about the extent and direction of relationship between 
aggression and other personality variables irrespective of, 
as well as in respect of, the social variables (results of 
this analysis are presented in Table III-X). 
A further correlational analysis was also carried 
out to determine the significance of difference bet\i7oen 
aggression and other motivational variables as operating 
in the sample, all groups inclusive, and between the 
comparison groups formed on the basis of the variables 
religion, sex and socio-economic status. 
An appropriate techniques for this purpose was 
the t-test applied on the Z scores based on the rs. 
Table XI-XVII present this analysiso Tables of results 
and descriptions thereof follow • 
( 73 ) 
T a b l e I 
Shov ; ing t h e R e s u l t s o f A n a l y s i s o f V a r i a n c e f o r A g g r e s s i o n : 
S o u r c e s SS d f MS 
A : ( R e l i g i o n ) 
B : ( s e x ) 
C I (SES) 
1 1 7 5 9 . 9 3 1 1 1 7 5 9 o 9 3 1 2 . 4 3 <^oOl 
3 7 9 2 o l l 1 3 7 9 2 . 1 1 4 . 0 1 < . 0 5 
3 9 0 4 . 2 1 3 9 0 4 . 2 4 . 1 3 ^^.05 
A X B : ( R e l i g i o n x Sex ) 2 9 5 4 . 1 6 1 2 9 5 4 . 1 6 3 . 1 2 N . s . 
A X C : ( R e l i g i o n x SES) 9 6 o 4 7 1 9 6 . 4 7 0 . 1 0 N o S . 
B X C : ( s e x X SES) 1 3 9 2 . 2 4 1 1 3 9 2 o 2 4 1 . 4 7 N . S , 
AxBxC : ( R e l i g i o n x s e x x SES) 5 , 5 2 1 5o52 .006 N.S, 
Error 219427.1 232 954.81 
Total 243331.73 239 
As is evident from the table the main effect 
religion is significant at .01 level and sex and socio-
economic status at o05 level, all other interactions 
being insignificant, meaning thereby that the main effects 
alone are the sources of the variation in aggression vzhore-
as their interaction are not. 
( 74 ) 
T a b l e I I 
Showing t h e v a l u e o f c r i t i c a l r a t i o i n d i c a t i n g t h e s i g n i f i -
c a n c e o f d i f f e r e n c e b e t w e e n H indu and Mus l im, be tv /een Boys 
and G i r l s and b e t w e e n USES and MSES SS on a g g r e s s i o n : 
Groups N Mean SD SE CR P 
Hindu 
Musl im 
120 1 9 3 . 1 3 3 3 . 5 5 
120 1 7 4 , 1 6 29„28 
4 , 0 9 4 4o64 < 0 1 
Boys 
G i r l s 
120 1 8 2 . 1 6 26o92 
120 1 9 0 . 0 3 3 4 . 9 9 
4.59 1.94 N. S. 
USES 
MSES 
120 182.10 27.36 
120 189.83 34o85 
4.073 1„90 N.S. 
Results appearing in Table II above indicate that 
of the there comparison groups, significatit difference exist 
in aggression between Hindu and Muslim subjects at oOl 
level; the me^n value of Hindu subjects being higher than 
Muslim subjects showing that aggression is stronger among 
Hindu SS. Sex and socio-economic status differences in 
aggression do not occur. 
( 75 ) 
Table III 
Results showing relationship between aggression and anxiety 
and between aggression and need variables. 
( N = 240 ) 
Variables R P 
Aggression/Anxiety 
Aggression/Dominance 
Aggression/Aggression 
Aggression/Deference 
Aggression/Autonomy 
Aggression/Abasement 
The analysis towards determining relationship 
between aggression on the one hand and anxiety and other 
motivational variable in the sample taken as a vjhole, on 
the other, as presented in the above table indicate that 
v;hereas aggression/anxiety and aggression/autonomy have 
insignificant relationships, those between aggression/ 
dominance, aggression/aggression and aggression/deference 
are significant at ,01 levels. 
o08 
. 3 4 
. 3 5 
. 3 5 
. 1 2 
o 2 5 
N . S . 
<o01 
< . 0 1 
<oOl 
N . S 
<.01 
( 76 ) 
Table IV 
Showing the coefficients of correlation between aggression 
and anxiety and between aggression and need variables 
among Hindu and Muslim SS. 
Hindu (N=120) Muslim (N = 120) 
Variables r P r P 
Aggression/Anxiety 
Aggressioo/Dominance 
Aggression/Aggression 
Agaression/Deference 
Aggres sion/Autonomy 
Aggression/Abasement ,44 ^oOl 
Anticipating the possibility that the nature of 
relationship among the variables may not be the same as 
in the sample irrespective of the social variables, 
correlations were also computed with respect to the social 
variables. Those between Hindu and Muslim subjects indi-
cated positive significant differences between aggression/ 
anxiety, aggression/dominance, aggression/aggression and 
aggression/deference. Whereas, aggression and autonomy 
and aggression/abasement are not significanbly related. 
. 2 0 
. 3 2 
. 2 5 
o40 
. 0 7 
. 4  
< o 0 5 
< , 0 1 
< . 0 1 
^oOl 
N . S . 
/ l 
. 3 4 
. 8 9 
, 4 2 
o23 
. 1 1 
o l 6 
<o01 
< . 0 1 
< . 0 1 
< . 0 1 
N . S 
N . S 
( 77 ) 
Table V 
Shov;ing the coefficient of correlation betv/een aggression 
and anxiety and between aggression and need variables 
among male and female SSo 
Male (N = 120) Female (N = 120) 
Variables r P r P 
Aggression/Anxiety 
Aggression/Dominance 
Ag gres s ion/Aggres s ion 
Aggres sion/Deference 
Aggression/Autonomy 
Aggression/Abasement 
Almost the same trend shows up in the relationship 
of aggression with the various motivational variables 
between male and female siibjects. Significant positive 
correlations exist between aggression/anxiety, aggression/ 
dominance, aggression/aggression, aggression/deference, 
aggression/abasement; the only exception being aggression 
and autonomy v/here the relationship is insignificant. 
. 1 9 
o48 
. 3 6 
. 1 8 
. 6 2 
„33 
<o05 
< . 0 1 
< . 0 1 
< . 0 5 
<o01 
< , 0 1 
. 3 0 
. 2 7 
o36 
. 2 9 
. 0 8 
o39 
< . 0 l 
< . 0 1 
< .01 
< . 0 1 
N . S . 
<o01 
( 78 ) 
Table VI 
Showing the coefficients of correlation between aggression 
and anxiety and between aggression and need variables 
among USES and MSES SS. 
Variables 
USES C 
r 
N = 120) 
P 
MSES (N = 120) 
r P 
Aggress ion/Anxiety-
Aggress ion/Dominance 
Aggress ion/Aggressi<5n . 13 
Aggression/Deference 
Aggression/Autonomy 
Aggression/Abasement 
. 3 2 
. 2 7 
. 1 3 
. 1 5 
. 1 1 
, 3 0 
< o 0 1 
< . 0 1 
N . S . 
N . S . 
N . S . 
< . 0 1 
, 1 9 
o37 
. 4 8 
o47 
. 1 2 
. 1 3 
< . 0 5 
<oOl 
< o 0 1 
< o 0 1 
N . S . 
N . S . 
In the USES and MSES groups positive significant 
relationships exist between aggression/anxiety, aggression/ 
dominance^ aggression/aggression and aggression/deference. 
No significant relationships are found between aggression/ 
autonomy and aggression/abasement. 
( 79 ) 
Table VII 
Showing the coefficients of correlation between aqoression 
and anxiety and beti\?een aggression and need variab] es among 
Hindu and Muslim boys : 
Hindu Boys 
(N = 60) 
Variables 
Muslim Boys 
(N = 60) 
Aggression/Anxiety 
Aggression/Dominance 
Aggression/Aggression 
Aggression/Deference 
Aggres s ion/Autonomy 
Aggression/Abasement 
o l 3 
o 3 9 
. 1 2 
. 1 6 
o 0 7 
. 1 2 
N . S . 
< o 0 1 
N . S . 
N . S . 
N . S . 
N . S . 
. 2 3 
o 4 4 
o 4 2 
. 6 7 
. 3 2 
o 4 1 
N o S 
< . 0 l 
<o01 
<oOl 
<oOl 
<<,01 
Baring aggression and anxiety where the 
relationship is insignificant, aggression has been found 
to have positive significant relationship with all other 
variables among Hindu and Muslim boyso 
( no ) 
TabXe ^ y i l l 
Showing the coefficients of correlation between aggression 
and anxiety and between aggression and need variables among 
Hindu and Muslim girls : 
Hindu Girls Muslim Girls 
(N = 60) (N = 60) 
Variables r P r P 
Aggression/Anxifety 
Aggres sion/Dominance 
Aggression/Aggression 
Aggres sion/Deference 
Aggression/Autonomy 
Aggression/Abasement 
Except for aggression/anxiety and aggression/ 
aggression, the relationships between which are signifi-
cr-nt, no significant differences have been discovered 
between aggression and other motivational variables among 
Hindu and Muslim girls» 
. 2 4 
. 1 1 
. 3 2 
. 5 2 
. 1 6 
. 5 1 
N . S . 
N . S . 
4 01 
< . 0 1 
N . S o 
< . 0 1 
. 3 8 
o20 
. 4 0 
- . 1 3 
- . 0 3 
. 0 9 
< . 0 1 
N . S . 
< . 0 1 
N o S . 
N . S . 
N „ S . 
( 81 ) 
Table IX 
Shovjing the coeCficients of correlation bet\Jcon aqqrossion 
and anxiety and betv/ecn aggression and no'^ d variables among 
USES Hindu and Muslim SS, 
Hindu USES Muslim USES 
(N = 60) (N = 60) 
Variables r P r 
Aggression/Anxiety «21 N.S. 
Aggression/Dominance .28 <^ oOl 
Aggression/Aggression ol7 N,So 
Aggression/Deference o26 <(o01 
Aggression/Autonomy - ,009 N.s. 
Aggression/Abasement .57 <^. 01 
Between USES Hindu and USES Muslim subjects 
no significant differences have been discovered in the 
relationship of aggression v/ith any of the personality 
variables except that between aggression and anxiety. 
, 3 3 
. 1 8 
. 1 1 
. 0 7 
c,22 
„18 
< .01 
H.S 
N . S 
NoS 
NoS 
N ,S 
( 82 ) 
Table X 
Showing the coefficient of correlation between aggression 
and anxiety and between aggression and need variables among 
MSES Hindu and Muslim SS. 
Hindu MSES Muslim MSES 
(N = 60) (N = 60) 
Variablor. r P r P 
Ag g res s ion/Anxiety 
Aggression/Dominance 
Aggression/Aggression 
Aggression/Deference 
Aggression/Autonomy 
Ag gres s ion/Abas ement 
Among the MSES Hindu and MSES Muslim subjects, 
positive significant differences in the relationship 
between aggression/anxiety, aggression/dominance/ aggre-
ssion/aggression, agression/deference have been found, 
whereas no significant differences exist between aggre-
ssion/autonomy, aggression/abasemento 
. 1 6 
o 3 1 
, 2 6 
o47 
. 1 1 
. 3 2 
N . S o 
<o05 
405 
< . 0 l 
N . S . 
<o01 
. 2 8 
. 3 6 
. 6 3 
. 3 8 
. 0 5 
. 1 4 
<.05 
< .01 
< . 0 1 
< . 0 l 
N . S . 
N . S . 
( S3 ) 
Tables XI-XVII present another analysis aimed at 
determining the significance of differences in the corre-
lation between the various motivational variables. 
Table XI 
Significance of difference in the correlations betv/eon 
the variables for Hindu and Muslim SS. 
Hindu Muslim 
(N = 120) ' (N' = 120) 
Variables 
Aggression/Anxiety .20 .20 .34 .35 lol5 N.S. 
Aggression/Dominance o32 o33 o89 1.42 8.38 <(.01 
Aggression/Aggression ,25 o26 .42 .45 lo46 N.3, 
Aggression/Deference .40 .42 ,23 .23 1.4G N.S. 
Aggression/Autonomy .07 .07 .11 .11 .31 N.S. 
Aggression/Abasement o44 .47 „16 .16 2o38 <^ o05 
Among the Hindu and Muslim siibjects significant 
differences are found in the correlations betwfeen aggre-
ssion/dominance, aggression/abasement. Whereas, there 
are no significant differences in the relationships of 
aggression with the rest of the variables. 
( 84 ) 
Table XII 
significance of difference in the correlations botvjeen the 
variables for Male and Female SS. 
Male Female 
(N = 120) (N = 120) 
Variables r z r z t P 
Arjgreasion/AnxiGty »19 .19 .30 .31 o92 N.S. 
Aggression/Dominance ,48 o52 o27 >,28 lo85 U.S. 
Aggression/Aggression .36 ,38 .36 .38 .00 U.S. 
Aggression/Deference .18 .18 .29 ,30 .92 M.S. 
Aggression/Autonomy ,62 .73 ,08 ,08 5,00 <^ .01 
Aggression/Abasement ,33 .34 .39 .41 ,54 M.S. 
All the differences in the correlations betwoon 
aggression and other motivational variabiles arc insigni-
ficant except that betv/een aggression and autonomy wliich 
is significant at ,01 level. 
( 85 ) 
Tabic XIII 
Significance of differences in the correlations betv/een 
the variables for USES amd MSES groups. 
USES MSES 
(N = 120) (N = 120) 
Variables r z r s t P 
Aggression/Anxiety o32 .33 .19 ol9 1.08 N.S. 
Aggression/Dominance .27 o28 ,37 o39 .85 M.S. 
Aggression/Aggression o13 .13 .48 .52 3.00 <l01 
Aggression/Deference .15 »15 o47 .51 2,77 <.01 
Aggression/Autonomy .11 .11 ol2 .12 ^08 N.S 
Aggression/Abasement .30 .31 .13 .13 1.38 U.S. 
Except between aggression/aggression, aggression/ 
deference, where the differences in the relationship are 
significant, the differences in the relationship of aggre-
ssion with the rest of the variables are insignificant among 
the USES and MSES SS. 
( 86 ) 
Table XIV 
Significance of differences in the correlations between 
the variables for Hindu and Muslim boys. 
Hindu Boys Muslim Doys 
(II = 60) (IJ = 60) 
Variables r z r z t P 
Aggression/Anxiety «13 .13 o23 ,23 o53 II,S, 
Aggression/Dominance .39 .41 o44 o47 1.00 U.S. 
Aggression/Aggression o12 .12 ,42 .45 1.74 F.S. 
Aggression/Deference ,16 .16 .67 o81 3.42 <;oi 
Aggression/Autonomy - o 0 7 ,07 .32 .33 1.37 N.S, 
Aggression/Abasement „12 ol2 o41 .44 1.68 N,s, 
Between Hindu and Muslim boys the only signifi-
cant difference is in the relationship of aggression v;ith 
deference. In case of the rest of hhe variables it is 
insignificant. 
( 87 ) 
Table XV 
Significance of differences in the correlations betwoon 
the variables for Hindu and I'luslim Girls. 
Hindu Girls Muslim Girls 
(N = 60) (N = 60) 
Variables r z r z t P 
Aggression/Anxiety o24 o24 .38 .40 .84 II,S. 
Aggression/Dominance d l oil .20 .20 o47 U.S. 
Aggression/Aggression o32 .33 .40 " .42 o47 il.So 
Aggression/Deference ,52 o58 - ,13 ol3 2o37 ^.05 
Aggression/Autonomy ,16 .16 - .03 ,03 o68 N.s. 
Aggression/Abasement .51 ,56 o09 .09 2.4 7 <(o05 
The differences betvi^ een aggression/deference/ 
aggression/abasement are significant, whereas no signifi-
cant differences exist between aggresf.;ion and the remain-
ing variables, among Hindu and Muslim girlso 
( 08 ) 
Table XVI 
Significance of differences in the correlations betv/een 
the variallies for USES Hindu and Muslim SS. 
USES Hindu USES Muslim 
(N = 60) (N = 60) 
Variables r z r 2 t P 
Aggression/Anxiety ,21 ,21 ,33 ,34 ^60 U.S. 
Aggression/Dominance .28 o29 ,18 ol8 o58 N,3. 
Aggression/Aggression ,17 ,17 ,11 ,11 ,31 n.S, 
Aggression/Deference o26 ,27 ,07 ,07 1,05 N.S. 
Aggression/Autonomy - .009 o009 ,22 ,,22 1,11 N.S. 
Aggression/Abasement o57 o65 ,18 ol8 2„47 <^05 
Among the USES Hindu and USES Muslim subjects the 
difference in the relationship between aggression and abase-
ment is significant v/hereas no significant differences 
exist in the relationship between aggression on the one 
hand and aggression, dominance, deference and autonomy, 
on the other. 
( 89 ) 
Tab le XVII 
s i g n i f i c a n c e of d i f f e r e n c e in t h e c o r r e l a t i o n s betv/ecn 
t h e v a r i a b l e s fo r M.SBS Hindu and Muslim SSo 
MSES Hindu MSES Muslim 
(N = 60) (N = 60) 
V a r i a b l e s r z r z t 
Aggression/Anxiety ol6 .16 .28 .29 o68 N.S, 
Aggression/Dominance o31 o32 ,36 .38 o31 N.S. 
Aggression/Aggression o26 .27 .63 .74 2.41 <^ 05 
Aggression/Deference .47 .51 .38 .40 .58 N.s. 
Aggression/Autonomy oil d l .05 ,05 o31 n.s. 
Aggression/Abasement ,32 o33 ,14 .14 1.00 lUS. 
The only significant difference is in the relation-
ship betv/een aggression and aggression, the rest of the 
variables sho\/ing no significant differences with aggression 
among the MSES Hindu and Muslim subjects. 
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The main thrust of the present study being the 
determination of the roie of the variables religion, sex 
and socio-economic status in aggression/ the ahaiyses 
carried out tov;ard this end (cf. Tables I & II) revealed 
that these variables were effective enough to cause diffe-
rences and that among the comparison groups the Hindu 
sxibjects, females and the HSES subjects exoressod stronger 
aggression than the counter part Muslim subjects, mnlos 
and the USES subjects. The results seem to be at variance 
both from the expectancies and also interms of studios on 
aggression. While it may be debated that religious domi-
nation on its on may not be a potential instigator to 
aggression, there may hardly be any doubt about tlie role 
of cultural conditioning, stereo-typing, social customs, 
ideals and traditions, aspirations and frustrations in 
determining the motivational make-up of the religious 
(cultural) groups. Although a strong arguement in support 
of equality of opportunity to all the citizens irrespective 
of religion, cast*, or creed, envisaged in our constitution 
may be forwarded to contradict the findings, a social 
psychological analysis of the psyche of the religious 
commvinities would not rest content with the external reali-
ties but would pay greater premium on the inner felt under-
currents, and dynamics resulting from an an counter v/ith 
reality, discrepancy betv;een word and deed, all going to 
( 91 ) 
shciDG tliG perceptual v/orld ol the members o.!: a certain 
group. There may be no denying the fact that ansurancss 
are there for the provison of the necessities of life, 
material or spritual, what turns out to be significant is 
the perception whether one is having a fair deal or is 
descriminatod against. Consequently, the antecedents of 
aggression rather than its expression in various forms 
are to be emphasized in a psychological in-deapth study of 
the various groups o That the Hindu svib j ects in our study 
turn out to be more aggressive than the Muslim subjects 
per se, may be a stunning observation to those v/ho go by 
the stereotype that Muslims by arxi large are aggrossivco 
Stereotypes, based as they are on crude observations and 
unscientific generalization tend to blur and colour the 
objective evaluation. Premature, and some times irrational 
thinKing on the part of members of one community tov/ards 
the outgroups, produces resistence to correct judgomcnto 
Our Hindu siibjects' appearing to be more aggressive is 
contrary to the preconceived notion that Muslims and not 
Hindus are more aggressive. Results of scientific enquiry 
rather than stereotypes ought to be more credible and we 
have to accept this observationo At least the observations 
of an earlier study in support of our finding may be for-
v/arded (Kureshi, 1975) . In this study of school-going 
adolescents, besides aggression, a number of motives \Jere 
( <)2 ) 
included, comparison of Hindu and Muslim subjects 
revealed a tendency of greater magnitude among the 
former group to intend to cauno injury, danarjo or 
destroy, or actually putting oLhcrs to one's agnre-
ssive posturs and designs. It may be stabod at the 
outset that Hindu subjects* greater aggressiveness is 
relative which does not mean Muslim subjects* laclc of 
aggressivenesso The results provi^Je only a relative 
picture, confined to the sample under study, and not 
to be generalized. Traditionally the Muslim have been 
viev;ed as an aggressive community by virtue of their 
antecedents that of being invaders, conquerors, 
hunters meet-eaters, and so forth. But this comple-
xion has undergone a gradual but a definite chonge and 
probably the difference between the Hindu and Muslim 
subjects on these counts is now superficial because 
probably the sociopolitical conditdions and cultural 
realities that v/ould have been conducive to Muslim*s 
aggressiveness are no less conducive to that of their 
counterparts. Following the social learning theory, 
exposure to the media and the general climate has gone 
a long way to arouse the level of aggression among 
Hindu subjects o The Hindu subject's behaviour has be-^ n 
( 93 ) 
moulded in accordence v/ith cost-reward considerations of 
indulgence in agrjressive acts with smaller threats of 
retaliation, as compared to the Muslim subjects. This 
lino of argueinont may sound naive to many but what is to 
bo stressed is the perception of subjects. Muslim 
subjects perceive themselves a bit disadvantaged in com-
parison to the Hindu suJojects. Threat of retaliation in 
the case of Hindu subjects is probably not that strong and 
supressingo 
This finding may be analyzed also interms 
of the frustration aggression viewpoint which does not 
suit so v/ell with Hindu subjects' stronger aggressiveness 
or Muslim subjects' weaker predilection to react to frus-
trating agents vehementaly, to damage or cause injury to 
the source of instigation. The implication of this 
observation seenis to be that presumably Hindu subjects, 
rather than Muslim subjects, are a frustrated lot, which 
is contrary to the explanation of stronger aggression 
among Hindu subjects in the context of social learning 
theory. That Hindu subjects are more sensitive to aggre-
ssion cues in their environment around and that they seem 
to have developed a more forceful retaliating strategy 
may infact not necessarily be at variance from the 
frustration aggression premise. It may be one thing to 
( ^^4 ) 
frustration aggressive through modeling but not just 
another to strike back at frustrating sources. That 
is, the tv;o view points may go together. Learning to 
agress as a consequence of exposure to aggressive cues 
may be one side of the coin and retaliation to frustra-
tions through aggressive acts, another^ That Muslim 
suJjjects, as compared to Hindu subjects, have been 
found to be less aggressive may suggest that as gene-
rally perceived, they have fewer ancounters with frus-
trating experienceso This may undermine the credence 
of the notion that Muslims have a greater share of 
frustrations as compared to the Hinduso 
Another striking observation is that the foin?le 
siibjccts, as compared to the male subjects, havo shovm 
a stronger motive to cause injury, damage or destroy. 
Kijmerous studies on sex differences in Aggression (Ean-
dura, 1961; Sandidge and Friedland, 1975) have indicated 
the motive finding expression in males' ?jehaviour in 
greater strength ond force than in females' behaviour — 
an observation consistent v/ith sex-role stereotyping, 
whereby the females' ought to be less aggression. In 
our culture females have traditionally been vicv;ccl as 
tender, mellow, submissive and non-revolting cr-vaturos, 
most of the times finding themselves at the receiving 
( 95 ) 
endo A self image so created does not compare vjith our 
observation, Hov/cver, a deeper analysis of tlio socio 
psychological conditions v/hich of late have shov/n drastic 
changes in the status of women in India have contributed 
to a corresponding alteration in the self concept of 
v/omen who have begun to learn to behave in a fashion 
formerly atypical of them. The stereotype of male 
chauvanism and supremacy of man in all spheres of acti-
vity seems to hold no water and tliat the females as per 
stereotype^ instead of being less aggressive, are 
more aggressive than the mSile sxobjects. In the case of 
females a diluted concept of aggression v;ill have to be 
used in support of their stronger aggressiveness. Aggre-
ssion consists not only in inflicting injury or causing 
damage, it may take various forms and may operate at 
different levels© Females may be aggressive and may not 
appear to be so as they have their own subtle and indirect 
modes of expressiono To be aggressive does not require 
to stab, assault, abuse, fight; one may be aggressive by 
way of disapproval, criticism ridicule, sarcasm or satire 
which females are probably more capable of using to 
express their aggression^ Probably the measure of aagro-
ssion used in our study caters v/ell to subtler forrns of 
( 96 ) 
aggression. 
Whereas moles aggression is oxpoctcrl tlint of 
females is not, in viev/ of the sex role stereot\'ping o 
But since females in our society are gradually being 
emancipated and it is no'longer unwoman- like for women 
to behave like men and appear as ascendent, manly or 
assertive, such behaviour on the part of women docs not 
raise many eye brows nov;. It is a matter of normal 
practice that women pursue jobs aif«^vocations that used to 
be earmar]ced for m^n. The v/omen prGsuina]~)ly have over-
reacted to opportunities provided to them to compete with 
tlie mjBnfollc so that they surpass them, though not in 
large numbers, in many areas of activityo It may l.'o their 
overenthuism to claim equality v;ith men that may have 
caused a spurt in their general motivational level, aggre-
ssion being no exception to it. 
The analysis toward determining relationship of 
aggression with anxiety (cfo Table III-X) did not yield 
any significant result, suggesting that the tv/o variables 
are independent of each other„ , The very inclusion of 
anxiety among the variables to be related to agaression was 
guided by the presumption that the tv/o constructs may 
have some common properties because the need to inflict 
( 97 ) 
injury and the implicit reward ensuing from this act may-
be accompanied by a feeling o£ threat or the perception of 
the stimulus situations as dangerous and threatening because 
the extent to whidi one is aggressive to the other will be 
a matter of the extent of probable retaliation from the 
target. In responding to threats in the environment one 
may harbour feelings of anxiety. That aggression has not 
shown any significant relationship with anxiety is a some-
what unexpected finding. This is the position when the 
two variables are correlated without regard to the varia-
bles religion, sex and socio-economic status. However, the 
interplay of these variables, comes to the fore in the cor-
relational analysis of agrjresraon and anxiety in the groups 
formed on the basis of the varialjles of religion, sex and 
socio-economic status. This seouis to lend support to our 
expectation that relatedness between tv;o variables can be 
determined not only by computing the r's treating the 
v/hole sample as a unit of study but also within the sub-
group as separate and independent units. 
That significant positive relationships exist 
between aggression on the one hand and all need except 
autonomy, is suggestive of the ingredients shareci among 
these motivational variables. Also the fact that the sets 
of need patterns have been tr.^atod as representing larger 
( 9& ) 
motivational construct by Murray (1938)^ offers further 
evidence to the relationship betv;een aggression and the 
other need variables. The relationships between aggre-
ssion and the need variables have shown more or less a 
similar trend in the subgroups. For instance, both among 
the Hindu and Muslim subjects the delivery of a noxious 
stimulus to others with an intent to harm and expecting 
that the stimulus will reach its target and have its 
intended effect, is generally associated v;ith 'deference', 
the need to admire, support a superior person, emulate an 
exampler and conform to customo 
Within the Hindu and Muslim subjects separately, 
aggression has covarried with 'dominance' and need 'aggre-
ssion' meaning thereby that the need to control their envi-
ronment, influence or direct the behaviour through persua-
tion or command, restrain and,prohibit, make others act 
according to the sentiments and needs and to convince 
others of the rightness of their standpoints presupoose 
a desire to deliver noxious stimuli to others with an 
intent to harm and hopping that the stimulus reaching its 
target will have its desired effects» 
Among the Hindu subjects "aggression" and "abase-
ment" go together whereas among the Muslims the two are 
( 99 ) 
apart. This should mean that the need to injur, destroy 
attacJc or punish the othar on the part of Hindu subjects 
coincides with a desire to submit to external force, 
accept injury, blame criticism and punishment, to resign 
to fate, undermine the self, and seek and enjoy pain. 
The only differences in the patterns of relation-
ship betv;een aggression and the other variables among the 
male and female subjects is v/ith respect to "aggression" 
and "autonomy" in the case of female subjects where the 
two are correlatedo Positive relationships betv/een aggre-
ssion and other need variables among both Hindu and Muslim 
subjects generally nullifies the role of sex variables. 
The position of relationship between aqrrosnion 
on the one hand, and the rest of the need variable on the 
other, is that within the USES "dominance" and "abasement" 
covery with "aggression" and within the MSES group "domi-
nance" "aggression" and "deference" are related with 
aggression. Only in case of relationship of "dominance" 
with "aggression" the effect of the SES variables is 
ineffective whereas in the case of aggression/aggression 
and aggression/deference the SES variable seems to play 
a role because the pattern of relationship within the two 
groups is not the same. The relationship of "abasement" 
with aggression is confined only to the USES group; in the 
( loo ) 
MSES group the two going lanrelated. 
Carrying the correlational analysis down to still 
smaller groups, such as among Hindu and Muslim boys, in the 
Hindu USES and Muslim USES groups, Hindu and MSES Muslim 
girlsjindicated interesting patterns of relationGhipSo 
Whereas among Hindu boys aggression correlated only v;ith 
"dominance", among the Muslim boys it correlated with all 
the need variables. Sounding a bit unexpected this obser-
vation suggests the role of the combined varying effect of 
the variables of religion and sex on the relationship. This 
is also an arguement in favour of relatedness of the need 
variables in respect of the social variables implying that 
going-togetherness between the variables is not independent 
of the group denominations. 
Among the USES group aggression has shown positive 
relationship with "dominance", "deference" and "abasement". 
Among the Muslim USES group, aggression is related to none 
of the need variables. This is again an observation in line 
with the assumption that external variables to moderate the 
nature of relationship and that there is nothing like univ 
versal relatedness between the personlaity variables. 
Significant positive relationship betv/oen aggre-
ssion/hggression", aggression/"deference" and aggression/ 
( loi ) 
"abasement" exist among Hindu girls and betv/een aggression 
and "aggression" among r4uslim girls suggesting that although 
the need patterns are the essential attributes of aggression, 
they do not invariably come about iind that it maltcs a diffe-
rence to the relationship, should a certain social variable ii, 
allowed to interacto With the only exception of "abasement" 
which is not related with aggression among the Muslim MSES 
subjects/ in the rest of the relationship both Hindu and 
Muslim MSES subjects have shovm the same trend : aggression 
covarying with "dominance"/ "aggression" and "deference"/ 
in both the groups» 
Another kind of analysis from a different angle, 
to find out the role of social variables in the relation-
ship between aggression and other need variables gave some 
interesting results. Without regard to whether aggression 
was related to the other need variables or not, the diffe-
rence between the relationship of one set of variables in 
one groups and in the comparison group would indicate the 
extent of relationship between the two variables and the 
presence or absence of the significance of difference 
between the two variables in the comparison groups would 
shed further light on the results of the correlational 
analysiso 
In order to find out whether the nature of rela-
( 102 ) 
tionship of the need variables in one group was the same 
as in the other group, groupwis e correlation between C^ AAfiAilt^  
other variables were also siibjected to tests of signifi-
cance. Aggression/dominance shov/ed positive relationship 
both among the Hindu and Muslim subjects but the extent of 
relationship being of different order resulted in signifi-
cant difference between the relationship among the two 
groups. Similar was the case with aggression/abasement 
which were related in both the groups but the relatedness 
was not of the same magnitude so that there was also a 
significant difference in the relationship among the two 
groups. 
Aggression/autonomy are related among male sub-
jects but not among female subjects, ttui shovjS that there is 
a significant difference between the relationship of the 
two variables in respect of the variable of sex. 
Aggression/anxiety, aggression/dominance, aggression/ 
deference, aggression/aggression and aggression/abasement 
have shown positive relationships among both male and 
females with the consequence that the difference in the 
relationship between aggression and other variables is not 
significant in either group. 
Among the USES and MSES subjects aggression/aggre-
ssion and aggression/deference have shown significant diffe-
( l03 ) 
rences whereas diftercnceG betv;een aggression/anxiety, 
aggression/dominance, aggression/autonomy and aggression/ 
abasement are insignificanto This is indicative of the 
fact that socio-economic status has an influence on the 
relationship betv/een aggrcsr;ion/aggression and aggression/ 
deference, Hov;ever, in the rest of the relationships^ the 
SES variable seems to have no influence. 
Analysis tox-zard determining significance of diffe-
rence betv/Gcn the relationship in the motivational variables 
among Hindu and Muslim boys brings about an interesting 
observation ; the nature of relationship bct\.'c^ en the tv.'o 
variables in one group being different from that in the 
other group may not be an indication of the presence or 
absence of significance of differenceo For example, 
aggression/deference are not related among Hindu boys but 
related among Muslim boys, showing a significant difference 
betv/een the relationship. Aggression/autonomy '^ being 
unrelated among Hindu boys and related among Muslim boys 
v/ould have resulted in significance of differ'^nco between 
the relationship of tv;o motivational varia}:ilcs but tlie 
difference turns out to be insignificant. 
Among the Hindu/Muslim girls the differences 
between the relationship of aggression on the need varia-
bles is insignificant in most cases except aggression/ 
( 104 ) 
deterence and aggression/abasement which suggests that 
the relationship of the tv;o set of the variable is sensi-
tive to the coiubined effect of the variables religion 
and sex. 
Excepting agrjression/abascment, the diCIeronce 
in relationships between the variables are insignificant 
indicating that among the USES Hindu ond USEfj Mticlim sub-
jects religion and SES in combination go to moderate the 
relationship, the rest of the set of need variables remai-
ning unaffected. 
The nature of the relationships betv/een aggre-
ssion and the other variables among the MSES Ilindu and 
MSES Muslim subjects has shov/n significance of difference, 
but for aggression/aggression, which means that the struc-
ture of the group in this case has little to do \rith an 
alteration in the patterns of relationsliipo 
We can arrive at certain conclusions on the 
basis of the fore-going observations which are mentioned 
hereafter along witli Summary of the Present Study^ 
* * * 
*** *** *** 
•k * * 
* * 
SUI-H-IARY ALTD COMCLUSIOn 
The main purpose of the study v;as to assess the 
strength of aggression and certain other related motiva-
tional variables- anxiety, dominance, deference, autonomy 
and abasement - among school-going adolescents in rela-
tion to the variables religion, sex and socio-economic 
stabus„ In order to arrj.ve at a theoretically based and 
conceptually meaningful definition of aggression various 
conceptions and positions v;erc examined and it \-ic\r, found 
that in most of the definitions of aggression either of 
the four attributes of the behaviour involved, i.e. 
assumption about the instigations, emotional aspects an 
intent to injur and a chance of harm being done to the 
victim; seemed to fonxi part in one way or another. Of the 
many definitions the one given by Geen was accepted v/hich 
incorporated all the possible aspects of aggression. Also, 
the theoretical standpoint on the presuK.od antecedents 
of aggression were looked into to develop a theoretical 
context for the present study. Of the major theoretical 
propositions on aggression- Biological, Drive and Social 
learning - the latter seemed to have greater justification 
for being adopted in the present study„. That is, the point 
of ta]ce- off for this study has been that angrossive beha-
( 105 ) 
( 106 ) 
vioiir patl:oj;nr. arc Icnrmjcl and rna.Lnt."'iiit-'J. Followirui 
Bandura and V/alters, the search for tlie Gource oi agqrc-
ssivo instigation and drive is not important. Rather, it 
is the reinforcement contingencies in the milieu v/hich 
imply v;hether an aggressive response will be rev;arded. 
Thus the essential attributes of the social learning 
theories include observation learning, reinforcement of 
aggression and generalization of aggression. Anxiety v/as 
the other variable that was related to aggression because 
the two seemed to share certain, dynamic and behavioural 
properties o Anxiety as a personality trait v/as vievzed as 
having characteristics of a number of constructs desig-
nated as "aquired behaviour disposition" and "motivo". 
For anxiety, v/hich has been viewed both as state and trait, 
the crucial stimuli have been considered those that bring 
about differential changes in anxiety trait. As a trait , 
anxiety has been conceived to carry a fear of failure 
motive. 
A different set of conceptually similar variables 
consisted of certain specific human needs- dominance, defe-
rence, autonomy, aggression and abasement. 
The problem faced in reviewing studies in an 
organized fashion arose from the fact that it turned out to 
be a matter of the orientation or bias of a cc;rtain 
( 107 ) 
reviev/er. One poss ib le v;ay of reviewing the s tud ies v/as 
to go by the commonality of the purpose and the methodo-
logy among the s tud ie s t r e a t e d under the same head instead 
of c l a s s i fy ing them interms of the concepts and t l ieor ies 
involved. The heads under which the stufiicr: \;orc revicv/od 
included : F rus t r a t ion aggress ion; Modelling aggressive 
behaviour; Aggress ion ;ca tha r t i c and a n t i - c a t h a r t i c s t ance ; 
I n h i b i t i o n of aggression and counter aggress ion; Aggression : 
exposure to movie v io lence ; Emotional arousal and aggre-
s s ive behaviour; Anxiety; and Need P a t t e r n s , 
The methodology of the study had to do witli drav/ing 
a' r e p r e s e n t a t i v e : sample of school chi ldren on the bas i s 
of the s o c i a l v a r i a b l e s , s e l e c t i n g t e s t ma te r i a l s for d e t e r -
mining the s t r eng th of aggression anxiety and heed pat terns/ & 
observing, s i m i l a r i t i e s and d i f fe rences between aggression 
and other p e r s o n a l i t y v a r i a b l e s . The sample of the study 
v;as represented by the s tudents of 6 th-8 th c l a s ses (n=240), 
aged 9-13 yea r s . The sxibjects were drawn from var ious 
schools of Aligarh c i t y following the techniques of s t r a t i -
f ied random sampling, keeping in mind the v a r i a b l e s of 
r e l i g i o n , sex and socio-economic var iaJ j les . The major 
research too l s included Olweiis's Q-Sort Inventory on aggre-
ssion comprising four s e c t i o n s - Feeling of Maladjustment, 
Inadequacy, Aggression, Self Confidence and Closeness to 
( 103 ) 
Par'iiLno TJio inv':ntory coniporisijcJ 'IS iLf^ iiir. Th" ndapta-
tion oJ: Stiranon'c Gonornl Anxiety Scalo Coc f-lnl'iron OG 
adapted by Kumar was th'-' measure for anxiety. The 
scale had 45 items related to various life situations^ 
The content of the items V7as about anticipation of dange-
rous and painful consequences» For the assessment of need 
patterns/ Gough and Hailbrun's Adjective Check List was 
used, selecting five dimensions theoretically asruiaod to 
be relevant to agqres-.ion, namely dominance, d^i-^rence, 
aggression, autonomy and abasement. Eafch lO ol the DO 
adjectives in the checklist pertained to each oi the 
5 need categorieso The three measures of the study- 0-
Sort Inventory, Sarason's Anxiety Scale and Adjective 
check list, were administered in small group situations 
on school-going adolescents. The data were analyzed by 
means of analysis of variance and t-test and critical 
ratio for intergroup differences,and by means of product 
moment correlation tor the relationships between variableso 
The analysis carried out by means of the ANOVA 
to determine the role of the social variables on agaression 
revealed that all the three variables v/ere a source of 
variation,Hindu subjects, females and the MSES subjects 
expressed stronger aggression than their countermart riuslim 
subjects, males, and the USES sul^jectSo The analysis to\/ard 
( 109 ) 
determining tlie relationship of aggression v^ ith anxiety 
did not yield any significant result suggesting that the 
tv/o were independent of each other, significant positive 
relationship existed between aggression on the one hand 
and most of the needs indicating commonality operating 
among themo The results were generally interpreted in-
terms of Politico-Historical context,.Psycho - social reali-
ties, cultural conditioning, role stereotyping, and those 
about relationship between the motivational variables in-
terms of the commonalities and conceptual overlap among 
the variable in question . 
Some of the major findings of the study v/ere :-
1) Compared to Muslim subjects, the Hindu subjects shov/ed 
a stronger Aggression motive. 
2) Sxobjects belonging to the MSE3 group were more 
Aggressive than those belonging to the USES groupo 
3.) Girls showed a stronger tendency to Aggres.sion than 
boys, 
4) Aggression was found not to be significantly related 
to anxiety. 
5) All the needs but Autonomy were significantly related 
with Aggression. 
6) Within the group of Hindu subjects, Muslim sul^jccts, 
and the USES and MSES svibj ects. Aggression and Anjciety 
( no ) 
v;cre significantly rclatedo 
7) Aggression was not significantly related v/ith Autonomy 
among Hindu, Muslim, Girls, USES and MSES.s^bjects. 
8) The difference betv/een the relationship of Aggression 
with Anxiety among the Hindu and Muslim subjcicts \-io.r, 
not significanto 
9) The difference between the relationship of Aggrcscion 
with Abasement among the Hindu and Muslim subjects v;as 
significant. 
The observations of the present study load us to 
arrive at certain conclusions: Although no specific hypo-
theses v;ere formulated,, there were certain implicit expec-
tencies relating to the impact of the social variables on 
the strength of aggression and the relationship operating 
between aggression and other motivational variables. That 
the tvjo principal findings namely, Hindu sxibjccts .and female 
S\ibj.QCt.5' shovring „, stronger aggression, contradicted 
the stereotype follov/ing which the position nliould have 
been reversedo Lending plausibility to our findings v/e 
have analyzed the factors and conditions that may authenti-
cate a stronger aggression among Hindu and femal subjects. 
One possibility of discovering results tliat may 
not readily be acceptable to many may be attributed to 
the methodology adopted for the assessmont of an;-r(\'3niono 
( 1 1 1 ) 
Olweus's Q-Sort Inventory is a someijhat diluted measure 
of aggression which besides aggression proper also tends 
to top oLhor r'">lati-i] dimensions, Morc^ ovc^ i-, If^ inr^  o dir'^ ct 
measure, Lt may have not optimally controlled the elemonL 
of social desirability„ Aggression being a multinhasic 
dimension/ a measure catering to all the three directions 
of aggression such as in P.F. study, might have been most 
suitable. So the main conclusion seems to be that a well 
rhiselled/ operationalizod conception of aggression be 
worked out for an objective and meaningful study„ 
The analysis of relationship between variables 
extended dov;n to smaller groups, as actueilly e::cercised in 
the present investigation, provides possibilities of ensur-
ing further evidence for the vmiversality of concomittance 
betv/een the variables. 
o 
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